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EXECUTIVE SUMMARY  

(from ASG Social and Emotional Student Health Report, 2007) 
 

The social and emotional well-being (SEWB) of young people is establishing itself as a permanent fixture 
rather than transitory blip on the radar screen of education. At federal, state and school levels, student 
well-being policies are being formulated and funding is being provided to eradicate anti-social behaviour 
and other mental health problems of young people, as well as to promote positive affective and social 
outcomes for all students. Schools are increasingly being held responsible for ensuring that they have in 
place plans, programs and practices to promote positive student SEWB and to prevent problems of poor 
mental health. 
 
This report presents the results of sophisticated Rasch measurement analysis and multi-level modelling to 
validate and support the use of the ACER SEWB student and teacher surveys (Bernard, 2003a, 2003b) for 
reporting on the social and emotional well-being of students from the early years of schooling through to 
senior secondary school levels. 
 
It describes the social and emotional well-being of over 10,000 students attending 81 schools across 
Australia. 
 
Amongst the more important findings of this research are the characteristics of students with low levels of 
social and emotional well-being compared with students with higher levels of social and emotional well-
being. 
 
 
Important Findings 
 
1.  The data presented on the social and emotional characteristics of a non-randomly selected, Australia-
wide, cross-sectional sample of more than 10,000 students spanning thirteen years of schooling reveal 
large percentages of students experiencing social and emotional difficulties.  
 

• Four in ten students say they worry too much. 
• Three in ten students say they are very nervous/stressed.  
• Two in ten students say they have felt very hopeless and depressed for a week and have stopped 

regular activities.  
• A third of all students say they lose their temper a lot and are sometimes quite mean to other 

people (bully).  
• Two-thirds of students say they are not doing as well in their schoolwork as they could.  
• Four in ten students say they have difficulty calming down (poor resilience).  

 
2.  Of significant interest and concern is the finding that the percentage of students in the sample with 
higher levels of social and emotional well-being does not increase with age/years of schooling. Data 
indicate that in secondary schools, on average, the number of students who have higher levels of SEWB 
decreases with years of schooling, whereas the number in lower years increases with years of schooling. 
 
3.  Six different levels of student social and emotional well-being have been identified as a result of a 
Rasch analysis of the ACER surveys and labelled: Lowest, Very low, Low, High, Very high, Highest. 
Each level of SEWB can be described by different student internal social and emotional characteristics 
(resilience, positive social orientation, positive work orientation) and environmental characteristics 
(positive adults, peers and programs in school, home and community). Students are likely to display 
characteristics of social and emotional well-being represented at their level and are less likely to display 
the characteristics represented at any of the higher levels of SEWB. Moreover, higher levels of student 
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SEWB are inclusive such that students at a higher level of SEWB are likely to display the positive social 
and emotional characteristics of SEWB represented at lower levels. 
 
4.  Students with lower levels of SEWB are likely to experience many negative emotions and behaviours 
(e.g. feeling down, stress, under-achievement, bullying), as well as few positive emotions and behaviours 
(e.g. getting along with teachers, volunteering). They are likely to demonstrate few social and emotional 
capabilities (low resilience, learning capabilities and social skills and values) as well as to perceive few 
positive actions of adults, peers and youth-oriented programs in their schools, homes and communities. 
 
Students with higher levels of SEWB are likely to experience fewer negative emotions and behaviours 
and a greater number of positive emotions and behaviours. They are likely to demonstrate many social 
and emotional capabilities as well as to perceive many positive actions of adults, peers and youth-oriented 
programs in their schools, homes and communities. 
 
5.  Students at all levels of SEWB do, however, demonstrate different childhood problems (bullying, 
getting into trouble, feeling stressed, feeling down, under-achievement). Social and emotional 
characteristics that tend to accompany different childhood problems are reported. For example, students 
who bully tend to have difficulty in thinking before they act when angry.  Also approximately half of the 
students who bully have high self-esteem. 
 
6.  Consistent differences are found in the ways that students view their social and emotional 
characteristics in comparison with the ways in which teachers perceive them. Teachers may be unaware 
of the extent of the emotional difficulties of students (anxiety, stress, anger), rating students as possessing 
lower levels while students say they possess higher levels. Additionally, in contrast with teacher 
perceptions, students with different childhood problems (bullying, getting into trouble, stress, depressed, 
under-achievement) say they possess higher amounts of resilience (self-coping skills and rational attitudes 
for regulating emotions and controlling behaviour), a positive social orientation (social skills and values), 
and a positive work orientation (learning capabilities–confidence, persistence, organisation, work 
cooperation). 
 
7.  Rasch analyses indicate that different social and emotional characteristics correspond to different 
amounts of student SEWB. A set of social and emotional characteristics that contribute to higher levels of 
student social and emotional well-being has been identified (e.g. “Does not become easily distressed 
when he/she makes mistakes or when others are negative.” “Does not become easily frustrated and does 
not give up when attempting a new task he/she finds difficult.”). 
 
8.  In both student and teacher surveys, girls display, in comparison with boys, significantly higher levels 
of SEWB. Significant gender differences were obtained on individual social and emotional characteristics 
(e.g. boys higher in getting into trouble a lot, not being able to stand following rules; girls higher in 
helping classmates who seem unhappy, finding someone to talk with to calm down, organisation, having 
friends who try to do their best in schoolwork). 
 
9.  According to the results obtained from teacher perceptions of students’ social and emotional 
characteristics, students from the highest 10% socio-economic level were rated significantly higher than 
students from the lowest 25% socio-economic level on a number of characteristics (e.g. raises hand to 
answer a difficult question, does not require an adult present to calm down, participates in many 
activities, achieves to potential in schoolwork).  
 
10.  The data clearly indicate that the social and emotional competence of students is a very important 
contributor to student SEWB with students at higher levels of SEWB displaying well-developed social 
and emotional capabilities in three domains: resilience (coping skills and rational attitudes leading to self-
management of emotions and behaviours), positive social orientation (social skills and values leading to 
positive relationships and adaptive behaviour) and positive work orientation (learning capabilities 
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supporting academic success including work confidence, persistence, organisation and cooperation). 
Students at lower levels of SEWB demonstrate delays across the three domains. 
 
11.  It is clear from the data that parenting is a crucial contributor to children’s social and emotional well-
being and that the parents of children with higher levels of SEWB are, according to their children, doing a 
good job. Children with higher levels of SEWB are likely to perceive that they have parents who accept 
who they are, are interested in their education, provide activities that accommodate their interests, and 
who make time for them and listen. Higher levels of children’s SEWB also appear supported by parent 
conversations with their children concerning how to make friends and solve problems, the importance of 
confidence, persistence and organisation to school success, as well as different social values such as 
respect, honesty, fairness, caring, responsibility and being a good citizen. The parenting action that 
contributes most to children’s SEWB is when parents talk with their children about feelings and how to 
cope with them. For children with lower levels of SEWB, the parent report card is not as good, with 
children reporting that their parents less frequently engage in positive parenting practices.  
 
12.  It is also clear from the data that teacher actions are important contributors to student social and 
emotional well-being, and that teachers of students with higher levels of SEWB are receiving good grades 
from students for their relationships with students, the motivation they provide, and the conversations and 
discussions they have in class or individually about making friends and about important learning skills as 
well as “feelings” and how to cope with stress.  Students with lower levels of SEWB perceive the absence 
of many positive actions of teachers that the research indicates contribute to student success and well-
being.  
 
13.  It is also evident that the actions of adults, peers and the existence of youth-oriented programs in the 
community is an additional context for understanding student SEWB. In comparison with students with 
higher SEWB levels, students with lower levels of SEWB perceive fewer opportunities to do things to 
make their community a better place, fewer activities that interest them, and fewer adults they can go to if 
they have a problem, who care about them and who praise them for appropriate behaviour. Additionally, 
students with lower levels of SEWB are much less likely to say that they have friends who work hard and 
behave well.  
 
14.  The social and emotional well-being of young people can be represented by an ecological model 
where students’ environmental context (positive adults, peers and programs in schools, homes and 
communities) and social and emotional strengths (resilience skills and attitudes supporting emotional 
regulation and behavioural control; learning capabilities such as confidence, persistence, organisation and 
cooperation; social skills and values) jointly contribute to emotional, behavioural, social and achievement 
outcomes. 
 
The ACER Social and Emotional Well-Being Surveys are found to be valid measures of an ecological 
model of the social and emotional well-being of young people. 
 
15.  Based on the findings contained in this report, a series of recommendations are offered that address 
value-added policies, programs, pedagogies and practices for improving the SEWB of all students. 
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Factors that Contribute to Young People�s SEWB

Environment

Person

Community
·  Positive adult-young person relationships
·  High expectations communicated for achievement and behaviour
·  Opportunities for positive peer interaction
·  Places/activities that accommodate young person�s interests
·  Opportunities for young person to contribute to community
·  Provision for safety of young person
·  Communication of values and social-emotional capabilities*

Home
·  Positive parent-child relationship
·  High expectations communicated for achievement and behaviour
·  Provision of activities that accommodate interests of young person
·  Providing child with responsibility and involvement in decision
   making
·  Interest and involvement in child�s education
·  Providing child with motivation (internal, external) for what is
   being learned
·  Communication of values and social-emotional capabilities

School
·  Positive teacher-students relationships
·  High expectations communicated for achievement and behaviour
·  Provision of classes and activities that accommodate interests of
   student
·  Providing students with responsibility and involvement in decision
   making
·  Being sensitive to students gender, culture and home background
·  Providing motivation (internal, external) for what student is
   learning
·  Communication of values and social-emotional capabilities in
   classes and activities
·  Provision of quality academic curriculum and pedagogy that provides
   multiple opportunities for student to be successful*

Cognitive*
·  General intellectual abilities
·  Meta-cognitive thinking skills
·  Cognitive style
·  Cognitive, language and non-verbal abilities
·  Pre-requisite academic knowledge

Social-Emotional
·  Resilience (rational attitudes and coping skills supporting
   emotional regulation and behavioural control)
·  Positive social orientation (social skills and values)
·  Positive work orientation (work confidence, persistence,
   organisation, cooperation)

Indicators
of SEWB

Achievement

Social

Emotional

Behavioural

Note:  Practices associated with the provision of better economic, employment, and housing opportunities,
as well as essential services for families (nutrition, medical, social) are not included in this model.

* This factor is not represented in the data.
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1.1 Students Who Bully: Summary Description 
 
Summary: Social and emotional characteristics clearly differentiate students who bully from 
students who do not bully. Larger percentages of students who bully in comparison with students 
who do not bully experience emotional and behavioural problems (lose their temper, stress, 
worry, feel down, drink alcohol, use drugs). Smaller percentages of students who bully 
experience positive indicators of SEWB (get along with teachers, achieve to the best of their 
ability, volunteer). Teachers say that just over 50 percent of students who bully have positive 
self-esteem; just under 50 percent of students who bully have positive self-esteem. In terms of 
resilience, teachers report lower percentages of students who bully in comparison with students 
who do not bully display the ability to manage their emotions (anger, depression) and to think 
before they act (impulsive, low frustration tolerance). In terms of a positive social orientation, 
smaller percentages of students who bully in comparison with those who do not bully display 
social skills (e.g., empathy, conflict resolution, friendship making) and values (e.g., honesty, 
integrity). In terms of a positive work orientation, with the exception of work confidence, smaller 
percentages of students who bully display learning capabilities (persistence, organisation, 
teamwork). Differences between the percentages of students in the two groups perceiving 
positive indicators in school, home and community are relatively small with the exception of a 
lower percentage of students who bully who report having friends who behave well and try hard 
than students who do not bully. 
 
The percentage of students in the total sample who say they bully others (who say they are 
sometimes quite mean to others) and who teachers say physically bully or verbally taunt other 
students are reported below in Table 1.1. 
 
Table 1.1  Percentages of Students Who Bully 
 
      
   

Student Survey 
Students Who Bully 

Teacher Survey 
Students Who Bully 

Total Sample 33%  
(3,804 students) 

17%  
(1,166 students) 

SEWB Level 6 (Highest)  1% (3 students) 1% (19 students) 
SEWB Level 5 (Very High) 11% (344 students) 4% (55 students) 
SEWB Level 4 (High) 27% (843 students) 9% (91 students) 
SEWB Level 3 (Low) 44% (1,217 students) 19% (195 students) 
SEWB Level 2 (Very Low) 60% (1,141 students) 31% (129 students) 
SEWB Level 1 (Lowest) 72% (216 students) 60% (675 students) 
 
The 17% of students who teachers say bully other students is similar to percentages reported in 
research (e.g., Rigby & Slee, 1999). The higher percentage of 33% of students who report being 
quite mean to others may reflect the fact that students can be mean to another person while not 
bullying the person as when they are having an argument with another or are fighting with 
another person of equal status. Or it may be that teachers are not fully aware of the extent of 
bullying behaviour. 
 
The data reveals that bullying is displayed by students at all levels of SEWB but far greater 
percentages of students who are at lower SEWB levels are likely to bully than the percentages of 
students at higher SEWB levels. 
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In Table 1.2 below, two groups of students (Students Who Bully vs. Students Who Do Not 
Bully) are compared in terms of the percentages within each group who say they display a 
particular social and emotional indicator of SEWB. 
 
Higher percentages of students who say they bully are likely to endorse more negative emotional 
and behavioural indicators of poor mental health than students who say they do not bully (e.g., “I 
lose my temper a lot). They are also somewhat less likely to endorse items indicative of positive 
social and emotional well-being (e.g., “I am doing well in school”). 
 
It appears that the main social and emotional indicators that differentiate students who say they 
bully others (quite mean to other people) from those students who say they do not bully are 
(higher percentage of endorsement by students who bully): losing their temper a lot, not doing 
well in school, getting into too much trouble, breaking things (younger children) and yelling and 
screaming at people (younger children).   
 
Table 1.2 A Comparison of the Social and Emotional Well-Being Indicators of Students 
Who Bully with Students Who Do Not Bully (Student Survey) 
   
INDICATORS OF SOCIAL AND EMOTIONA L 
WELL-BEING  

 
Students Who 

Bully  

 
Students Who Do 

Not Bully 
5.  I am doing my best in my schoolwork. 24% 39% 
9.  I do not worry too much. 51% 64% 
16. I volunteer to do things that make 
school/community safer. 

46% 63% 

3.  I do not lose my temper a lot. 49% 77% 
15. I do not feel very stressed/nervous. 57% 73% 
19. I am not sometimes quite mean to others. - - 
10. I do not get into too much trouble. 63% 87% 
17. I participate in many activities inside and outside 
of school.* 

73% 79% 

11. I feel like I belong/like being in school. 68% 80% 
18. I have not felt very hopeless and down for a 
week and I have not stopped my regular activities. 

68% 84% 

7.  I do not feel lonely.  74% 86% 
2.  I feel safe. 77% 88% 
14. I help people who seem unhappy or need help. 76% 86% 
22. I do not break things.** 70% 91% 
8.  I get along with my teachers. 76% 90% 
20. I am doing well in school. 63% 87% 
23. I do not yell and scream at people a lot.** 72% 93% 
4.  I get along with members of my family. 81% 91% 
6.  I get along with most of classmates/they like me. 84% 91% 
12. I do not drink alcohol a lot.* 78% 91% 
21. I like the kind of person I am. 80% 92% 
1.  I am happy. 84% 94% 
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13. I do not use drugs.* 86% 95% 
Important Note:  
(*) are items that only appear on Social and 
Emotional Well-Being Survey (Student Form – 
Years 5-12) 
(**) are items that only appear on Social and 
Emotional Well-Being Survey (Student Form – 
Years 2-4) 
Items are ordered from highest to lowest amount that 
item represents of total SEWB 

  

 
In Table 1.3, teacher perceptions of the social and emotional indicators of positive SEWB are 
examined for students who bully in comparison with students who do not bully. The differences 
in teacher perceptions of social and emotional indicators of SEWB for students who do and who 
do not bully are far greater than when student self-perceptions are examined. For example, it can 
be seen that according to teachers, students who bully are far less likely in comparison with 
students who do not bully to achieve to the best of their ability, to be calm and to volunteer.  
 
It is interesting to note that teachers have rated 57% of students who bully as having positive 
self-esteem while rating 81% of students who do not bully as having positive self-esteem. There 
is research that has reported that students who bully have average to above average self-esteem 
(Batsche & Knoff, 1994). This report casts a different light on the self-esteem of students who 
bully; namely, approximately 50% have positive self-esteem and 50% do not. (It is recognised 
that a one item measure of student self-esteem may not be a valid indicator of self-esteem). 
 
Table 1.3 A Comparison of the Social and Emotional Well-being Indicators of Students 
Who Bully with Students Who Do Not Bully (Teacher Survey) 
  
INDICATORS OF SEWB  Students Who 

Bully 
Students Who Do 

Not Bully 
24. Does not go through periods of time feeling 
bad about things happening at home or school. ** 

45% 75% 

11. Volunteers to make school/community 
safer/better.*  

34% 71% 

14. Does not under-achieve in much of his/her 
schoolwork (Does not have a slower rate of 
learning than expected from capabilities.) 

41% 75% 

15. Goes out of way to help someone who seems 
unhappy.*  

31% 78% 

20. Is achieving at school as well as he/she can.  41% 77% 
26. Does not boss others around. **  33% 84% 
16. Participates in many activities inside and 
outside of school.  

60% 76% 

5. Has positive self-esteem.  57% 81% 
9. Does not worry too much about work or what 
others think.  

70% 79% 

29. Does not argue about having to do things. **  56% 87% 
4. Does not disrupt class lessons/activities.  34% 87% 
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2. Does not talk disrespectfully when having a 
disagreement with an adult.*  

37% 88% 

7. Does not have very few friends.*  65% 83% 
8. Does not have trouble getting along with 
teachers.*  

34% 88% 

25. Does not instigate fights with other students. 
**  

36% 95% 

6.  Is popular with/liked by classmates.  61% 86% 
10. Does not get into trouble a lot.*  35% 91% 
12. Does not physically bully or verbally taunts 
other students (does not say mean things). 

-- -- 

17. Is calm, not stressed.*  60% 87% 
18. Relates to classmates who are different.*  41% 93% 
13. Feels like he/she belongs in school.*  62% 89% 
23. Does what is asked. **  74% 94% 
1.  Is happy.  70% 90% 
3. Does not lose temper/get angry.  50% 93% 
19. Has not gone through a week or more of 
feeling unhappy so that he/she has stopped doing 
regular activities.*  

71% 88% 

21. Feels safe and secure. **  84% 94% 
22. Goes along with expected routines. **  81% 95% 
28. Does not intentionally inflict damage. **  74% 97% 
27. Enjoys playing games with other children. **  98% 98% 
Important Notes:  
(*) are items that only appear on Social and 
Emotional Well-Being Survey (Teacher Form – 
Years 2-12).  
(**) are items that only appear on Survey of 
Young Children’s Social and Emotional Well-
Being 
Items are ordered from highest to lowest amount 
that item represents of total SEWB 

  

  
Table 1.4 reports data on indicators of resilience for students who display bullying behaviour in 
comparison with students who do not. According to student self-perceptions, the main difference 
in resilience between students who bully from those students who do not lies in the area of 
managing feelings of anger and depression as well as acting without thinking when angry. It is 
also interesting to note that 38% of students who bully say they put themselves down when they 
do badly whereas only 21% of students who do not bully others say they put themselves down.  
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Table 1.4  A Comparison of Indicators of Resilience of Students Who Bully with Students 
Who Do Not Bully (Student Survey)   
   
INDICATORS OF RESILIENCE   

Students Who Bully 
Students Who Do Not 

Bully 
42. I can describe how I feel. 30% 44% 
43. I do not have difficulty calming down quickly 
when upset. 

41% 64% 

41. When I get angry, I think before I act. 37% 68% 
57. When uptight, I use physical exercise. 59% 65% 
28. I do not have difficulty controlling myself when 
angry. 

47% 78% 

39. I do not have a hard time controlling how 
worried I get. 

53% 71% 

51. I do not have difficulty controlling how 
depressed I get and my feelings are not easily hurt. 

54% 71% 

34. When stressed, I find someone to talk with to 
calm down. 

56% 67% 

55. When I do badly, I do not think “I’m a failure.”  62% 79% 
45. I do not think that the reason people sometimes 
treat me badly or unfairly is because I’m a hopeless 
person. 

71% 85% 

47. To calm down, I do things to relax (listen to 
music, read). 

74% 83% 

Important Note:  
Items are ordered from highest to lowest amount that 
item represents of total SEWB 

  

   
In Table 1.5, it can be seen that teachers rate students who bully lower in all indicators of 
resilience in comparison with those students who do not bully. It would appear that a higher 
percentage of students who bully are likely to have lower tolerance for frustration (have trouble 
settling down after physical activity, become easily frustrated when attempting new tasks that are 
difficult, believe that school should be fun and exciting) than students who do not bully. Students 
who bully also appear much more likely to be impulsive (acting without thinking) than students 
who do not bully. 
 
Table 1.5  A Comparison of Indicators of Resilience of Students Who Bully with Students 
Who Do Not Bully (Teacher Survey) 
   
INDICATORS OF RESILIENCE   Students Who Bully Students Who Do 

Not Bully 
82. Does not become easily distressed when he/she 
makes mistakes or when others are negative.** 

51% 66% 

73. Does not require an adult present to help him/her 
calm down.**  

47% 67% 

58. Expresses feelings easily/uses words to describe 
feelings.  

50% 68% 
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85. Does not have a hard time settling down after 
participating in an exciting or physical activity.** 

44% 74% 

42. Does not become easily frustrated and does not 
up when attempting a new task that he/she finds 
difficult.  

35% 71% 

39. Does not believe that being criticised by peers is 
the worst thing in the world.*  

70% 87% 

52. Does not put him/herself down when he/she does 
not do well on a piece of work.*  

52% 72% 

80. Does not get easily overwhelmed when he/she 
does not understand something.**  

59% 77% 

48. When angry, thinks before he/she acts.  27% 83% 
63. Controls how down he/she gets when someone 
teases, is not included or when receiving a bad 
grade.* 

45% 80% 

35. Controls how nervous he/she gets in pressure 
situations.  

58% 80% 

66. Does not put him/herself down when teased or 
rejected by peers.*  

61% 80% 

78. Seeks an adult to confide in when very upset.  70% 85% 
50. Controls himself/herself when very angry.  38% 87% 
45. Calms down when very upset.*  49% 87% 
53. Does not think that everything he/she does at 
school should be fun/exciting and if it isn’t, he/she 
shouldn’t have to do it.*  

47% 88% 

83. When upset, calms down within 10 minutes.** 83% 93% 
Important Notes:  
(*) are items that only appear on Social and 
Emotional Well-Being Survey (Teacher Form – 
Years 2-12).  
(**) are items that only appear on Survey of Young 
Children’s Social and Emotional Well-Being 
Items in each category are ordered from highest to 
lowest amount that item represents of total SEWB 

  

  
According to data provided by students, the social orientation (social skills and values) of 
students who bully is generally lower than students who do not bully. It can be seen (Table 1.6), 
for example, that 45% percent of students who bully say they are not good at solving conflicts 
without fighting while only 24% of students who do not bully say they are not good in conflict 
resolution. Additionally, almost 50% of students who bully believe that it is OK to hurt people 
who act unfairly in comparison with only 20% of students who do not bully.  
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Table 1.6 A Comparison of Indicators of a Positive Social Orientation for Students Who 
Bully with Students Who Do Not Bully (Student Survey)  
   
INDICATORS OF A POSITIVE SOCIAL 
ORIENTATION  

Students Who Bully Students Who Do Not 
Bully 

52. I am good at solving conflicts without fighting. 55% 76% 
49. People who act unfairly are not totally bad and 
it’s not OK to hurt them. 

56% 80% 

53. I feel bad when other people feel hurt. 68% 70% 
44. I can stand behaving well/following rules. 63% 85% 
54. I try to make sure everyone has a fair chance to 
win, even if it means I lose. 

70% 81% 

32. I like helping people with problems. 73% 83% 
56. I try hard not to hurt other people’s feelings. 73% 87% 
29. I  am good at understanding how other people 
feel.* 

77% 88% 

33. I care about the environment (parks, waterways) 
and want to make my community a better place. 

77% 88% 

40. I can be trusted to do what I say I am going to 
do. 

79% 91% 

27. I know how to make friends. 85% 92% 
35. I like to meet new people. 86% 92% 
30. It’s important to treat everyone including those 
from different cultural backgrounds with respect 

90% 96% 

Important Note:  
(*) are items that only appear on Social and 
Emotional Well-Being Survey (Student Form – 
Years 5-12) 
(**) are items that only appear on Social and 
Emotional Well-Being Survey (Student Form – 
Years 2-4) 
Items in each category are ordered from highest to 
lowest amount that item represents of total SEWB 

  

.   
The comparatively low level of positive social orientation of students who bully in comparison 
with those who do not bully is strongly reinforced in the data provided by teachers (see Table 
1.7). According to teachers, many fewer students who bully display the different indicators of a 
positive social orientation (social skills and values). For example, teachers say that only 30% of 
students who bully have good empathy skills compared with 87% of students who do not bully. 
 
In comparing student and teacher perceptions, larger percentages of students who bully say they 
have good friendship making skills (85%) in comparison with teacher ratings of friendship 
making skills of students who bully (43%).  
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Table 1.7 A Comparison of Indicators of a Positive Social Orientation for Students Who 
Bully with Students Who Do Not Bully (Teacher Survey) 
   
INDICATORS OF A POSITIVE SOCIAL 
ORIENTATION 

Students Who Bully Students Who Do 
Not Bully 

69. Has good conflict resolution skills. 21% 74% 
72. Talks loudly enough so that everyone can 
hear.** 

80% 75% 

59. Makes sure that everyone has a fair chance to 
win.* 

25% 80% 

74. Readily tidies up after playing/working.** 62% 83% 
77. Shows confidence when playing with others.** 83% 84% 
34. Demonstrates good friendship-making skills. 43% 88% 
38. Can be trusted to follow rules and act 
responsibly. 

37% 90% 

56. Has good empathy skills. 31% 87% 
46. Is able to be trusted to do what he/she says going 
to do.* 

40% 90% 

55. Does not condemn others for perceived slights 
and does not believe that retaliation is deserved.* 

30% 91% 

60. Likes helping someone who has a problem.* 44% 87% 
61. Likes to make school/community a better place.* 44% 86% 
70. Tries hard not to say or do things that hurt other 
people’s feelings.* 

25% 91% 

49. Listens to and accepts other people’s opinions. 43% 90% 
75. Values doing things to help others.** 75% 91% 
40. Cares about the environment.* 52% 90% 
41. Likes to meet new people.* 70% 87% 
47. Cares about other people’s feeling.* 38% 93% 
51. Does not think rules are stupid and that he/she 
shouldn’t have to obey them.* 

48% 91% 

37. Respects others, including classmates from 
different cultural backgrounds.* 

46% 94% 

36. Is honest (does not lie, cheat, steal)*. 53% 95% 
57. Does not use bad language and bad manners.* 52% 96% 
Important Notes:  
(*) are items that only appear on Social and 
Emotional Well-Being Survey (Teacher Form – 
Years 2-12).  
(**) are items that only appear on Survey of Young 
Children’s Social and Emotional Well-Being 
Items in each category are ordered from highest to 
lowest amount that item represents of total SEWB 

  

  
When indicators of a positive work orientation of students who bully is compared with students 
who do not bully (see Table 1.8), it can be seen that students who bully are likely to have a 
somewhat lower work orientation. 47% of students who bully say they give up too easily while 
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42% say they are disorganised. This compares with only 24% of students who do not bully who 
say they give up too easily while 21% say they are disorganised. 
 
Table 1.8 A Comparison of Indicators of a Positive Work Orientation for Students Who 
Bully with Students Who Do Not Bully (Student Survey) 
   
INDICATORS OF A POSITIVE WORK 
ORIENTATION  

Students Who Bully  Students Who Do 
Not Bully 

46. I do not believe that I shouldn’t have to do 
schoolwork that is boring. 

55% 68% 

24. I am confident when doing difficult schoolwork. 60% 71% 
31. I do not think that when I don’t understand 
something, that “I really don’t have what it takes to 
be successful.” 

57% 73% 

36. I do not give up too easily when I don’t 
understand something or something is boring. 

53% 76% 

37. I think about planning my time so I get all my 
work and jobs done. 

59% 73% 

26. I am not disorganised (I do not forget material I 
need for class, I am not messy, I write down 
homework clearly). 

58% 79% 

25. I am persistent and try hard to complete all my 
schoolwork. 

76% 89% 

38. I am good at working cooperatively  with others 
on projects. 

78% 89% 

50. I am helpful when working with classmates. 76% 88% 
48. I want to do my very best in school. 89% 95% 
 
The data provided by teachers indicate much lower percentages of students who bully displaying 
different indicators of a positive work orientation in comparison with students who do not bully 
(see Table 1.9). The exception is revealed on items that ask about student work confidence where 
percentages of students are about the same for the two groups of students.  
 
Table 1.9 A Comparison of Indicators of a Positive Work Orientation for Students Who 
Bully with Students Who Do Not Bully (Teacher Survey) 
  
INDICATORS OF A POSITIVE WORK 
ORIENTATION  

Students Who Bully Students Who Do 
Not Bully 

84. Does not lose concentration when faced with 
demanding learning tasks.**  

39% 60% 

76. Raises hand to answer a difficult question.**  61% 58% 
31. Shows real confidence about doing difficult 
schoolwork.*  

34% 60% 

32. Puts in extra effort in subjects/classes he/she 
finds difficult.  

26% 66% 

64. Checks work when completed to make sure it’s 
correct.*  

27% 64% 
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71. When learning something new or difficult, 
shows independence by not immediately for teacher 
help.**  

53% 70% 

43. Plans his/her time so that gets work done when 
due.  

34% 69% 

85. Does not have a hard time settling down after 
participating in an exciting or physical activity.** 

51% 66% 

42. Does not become easily frustrated and does not 
up when attempting a new task that he/she finds 
difficult.  

35% 71% 

33. Is organised (does not forget things, is not 
messy, writes down homework assignments clearly). 

40% 74% 

65. Makes sure he/she understands the teacher’s 
instructions before beginning an assignment.*  

35% 74% 

67. Believes he/she has what it takes to be 
successful, even in difficult subjects/classes.*  

44% 73% 

80. Does not get easily overwhelmed when he/she 
does not understand something.**  

59% 77% 

81. Displays confidence when trying new 
activities.**  

72% 75% 

62. Understands that mistakes are a natural part of 
learning.*  

54% 80% 

66. Does not put him/herself down when he/she does 
not do well on a piece of work.*  

61% 79% 

54. Wants to do his/her best in schoolwork.  48% 85% 
44. Is good at working cooperatively with others on 
projects.  

36% 85% 

68. Has skills needed to work on group 
projects/assignments.*  

41% 88% 

53. Does not think that everything he/she does at 
school should be fun/exciting and if it isn’t, he/she 
shouldn’t have to do it.  

47% 88% 

79. Puts away materials in appropriate storage 
areas.** 

71% 91% 

Important Notes:  
(*) are items that only appear on Social and 
Emotional Well-Being Survey (Teacher Form – 
Years 2-12).  
(**) are items that only appear on Survey of Young 
Children’s Social and Emotional Well-Being 
Items in each category are ordered from highest to 
lowest amount that item represents of total SEWB 

  

    
Data on environmental indicators that support student SEWB indicate that as a rule a slightly 
smaller percentage of students who bully perceive positive indicators than observed for students 
who do not bully (see Table 1.10). The main exception to this is the relatively lower percentage 
of students who bully who perceive that their friends work hard and behave well in comparison 
with students who do not bully who say that their friends work hard and behave well. 
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Table 1.10 A Comparison of School, Home and Community Indicators of Positive SEWB 
for Students Who Bully with Students Who Do Not Bully (Student Survey) 
   
POSITIVE SCHOOL INDICATORS*  Students Who Bully Students Who Do 

Not Bully 
72. I am learning about feelings and how to cope 
with stress. 

50% 56% 

67. We spend time learning about making 
friends/solving problems. 

55% 61% 

64. At least one teacher talks with me about things 
other than school. 

62% 64% 

63. Students feel they have a say in classroom rules 
and a voice in school affairs. 

66% 73% 

66. Students can discuss how they can make school 
safer/better place. 

68% 74% 

60. Most teachers help us appreciate people from 
different cultures. 

69% 75% 

61. At school, time is spent discussing respect, 
honesty, caring, responsibility and good citizenship 

69% 76% 

73. Most teachers include activities where students 
from different backgrounds contribute own 
ideas/experiences.  

69% 73% 

70. Teachers discuss confidence, persistence and 
organisation in helping us do schoolwork. 

69% 77% 

58. There are many activities at school that interest 
me. 

75% 83% 

71. Teachers try hard to help and be nice to me. 74% 84% 
59. I have a teacher who cares about me. 80% 87% 
62. Most teachers help me believe I can be 
successful 

81% 88% 

68. There are things I study that interest me. 82% 88% 
74. Teachers discuss “school rules” and what 
happens if students behave badly. 

82% 87% 

69. Most teachers say something positive to me 
when I have done my best. 

87% 91% 

65. Teachers remind students about doing their best 
in schoolwork. 

89% 92% 

POSITIVE HOME INDICATORS *    
84. I have a parent who talks with me about my 
feelings and coping with stress. 

64% 74% 

78. I have a parent who spends time talking with me 
about how to make friends and solve problems. 

68% 76% 

81. I have a “say” at home about the way we do 
things. 

74% 81% 

75. There are interesting things to do at home with 
family. 

76% 84% 
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80. I have a parent who asks questions about what I 
am learning. 

75% 84% 

77. I have a parent who talks with me about being 
respectful, honest, caring, responsible and a good 
citizen. 

78% 85% 

83. I have a parent who discusses the importance of 
confidence, persistence and organisation in doing 
schoolwork. 

81% 89% 

86. I have a parent who discusses with me what is 
acceptable behaviour and what happens if I behave 
badly. 

84% 87% 

88. I have a parent who shows he/she is interested in 
what I am studying. 

81% 89% 

79. I have a parent who makes time for me and 
listens. 

83% 91% 

85. There are things at home I have responsibility for. 85% 90% 
87. At home, I feel accepted for who I am. 84% 92% 
76. I have a parent who discusses importance of 
doing my best in schoolwork. 

88% 92% 

82. I have a parent who praises me when I have done 
a good job in schoolwork/ or acted responsibly. 

88% 93% 

POSITIVE COMMUNITY INDICATORS *   
93. Where I live, adults make opportunities available 
to young people to do things to make their 
community a better place. 

56% 61% 

95. Outside of my school and family, I have an adult 
I can go to if I have a problem. 

64% 68% 

94. When I have worked hard and acted responsibly, 
there is an adult outside of school and family who 
praises me. 

68% 71% 

90. Outside of school, there is an adult who reminds 
me to try my hardest to be successful and act 
responsibly. 

72% 75% 

96. My friends work hard and behave well. 60% 77% 
92. My friends try to do their best in their 
schoolwork. 

71% 83% 

91. Outside of my school and family, there is an 
adult who cares about me. 

77% 81% 

89. There are lots of activities I can do after school 
and on weekends that interest me. 

85% 91% 

Important Note:  
(*) are items examining positive school, home and 
community indicators that only appear on Social and 
Emotional Well-Being Survey (Student Form – 
Years 5-12).  
Items in each category are ordered from highest to 
lowest amount that item represents of total SEWB. 
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Unique Social and Emotional Characteristics of Students More Likely to be Present in Students 
Who Bully  
 
According to the student survey, there are no unique social and emotional indicators that students 
who bully at each level of SEWB are likely to endorse relative to students at the same level who 
do not bully. 
 
However, a closer look at students who say they bully who are at an Very High or Highest 
Levels of SEWB reveals that in comparison with students who do not bully, they are more likely 
than expected to not like the kind of person they are, not to think before they act when angry, 
have difficulty controlling themselves when angry and they do not to like to meet new people. 
They are also more likely than expected to feel safe, be doing well in school, to get along with 
most classmates, to calm down quickly when upset, to have teachers who try hard to be nice to 
them and have parents who show they are interested in what they are doing and who discuss the 
importance of doing their best in schoolwork. 
 
According to the teacher survey, at each level of SEWB, students whose teachers indicate bully 
others are more likely than expected to display positive self-esteem, lose their temper, talk 
disrespectfully to an adult when having a disagreement, instigate fights with other students 
(younger children) and to boss others around (younger children). In terms of resilience, students 
who bully at higher levels are more likely than expected to act without thinking when angry and 
to be able to express their feelings. In terms of social orientation, they are more likely to use bad 
language and have bad manners, to be dishonest, condemn others for perceived slights believing 
that retaliation is deserved, and to say or do things that hurt other people’s feelings. In terms of 
work orientation, students who bully are more likely than expected to be confident in 
schoolwork, check their work when completed to make sure its correct, plan their time so that 
work is completed when due, and not to put themselves down when they make mistakes or do 
not do well on a piece of work. 
 
A closer look at what teachers say about students who teachers say bully who are at an 
Established or Highly Established Level of SEWB and who are not expected to bully reveals 
unique social and emotional characteristics. These students who are more likely: to not go out of 
their way to help someone who seems unhappy, to participate in many activities inside and 
outside of school and not to worry too much about work or what others think. In terms of 
resilience, these students are more likely to control how nervous they get in pressure situations, 
to be able to calm down within 10 minutes when upset (younger children) and to not require an 
adult present to calm down (younger children). In terms of social orientation, teachers say these 
students are more likely not to display good empathy skills, not to listen to others and accept 
other people’s opinions and do show confidence when playing with others (younger children). In 
terms of work orientation, these students are more likely not to lose concentration when faced 
with demanding learning tasks and to not to be good at working with others on cooperative 
learning projects. 
 
It appears that at all levels of SEWB, students who bully have a lower social orientation, have 
higher than expected difficulties controlling their behaviour when angry (aspects of resilience 
less well developed), and have a higher than expected work orientation. And students who bully 
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who are at higher levels of SEWB are more likely than expected to have difficulty understanding 
(lower empathy) and getting along with others and, perhaps, a higher drive for academic success. 
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Goals of You Can Do It! Education 

for Young People 
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Ways to Introduce You Can Do It! Education 
 
Today, YCDI’s principles, programs, and pedagogies are employed in thousands of schools 
across the United Kingdom, the United States, Australia, and New Zealand. The following list 
describes different ways that YCDI has found its way into school and homes. 

• YCDI Social and Emotional Learning Curricula 
 - YCDI Early Childhood Program 
 - Program Achieve (Primary) 
 - Program Achieve (Secondary) 
 - YCDI Student Mentoring Program 

• Integration of YCDI throughout Classroom 
 - Images (5 Foundations, 12 Habits of the Mind) displayed in classroom 
 - Explicit statements of 5 Foundations presented and displayed in classroom 
 - Behaviour-specific feedback communicated when students demonstrate 5 Foundations 
 - Integration in language arts 
 - Integration of academic and YCDI learning 
 - Assessment and reporting of students’ learning of 5 Foundations 

• School-wide Programming/Culture 
 - School’s mission statement 
 - Images (pictorial statements/illustrations) 
 - School principal’s/head teacher’s regular public statements concerning Foundations 
 - School assemblies (Foundations recognised) 
 - Student awards recognising student use of Foundations 

• YCDI Early Identification and Intervention 
 - Universal screening of young children’s social and emotional development (5 Foundations) 
 - Early intervention (special attention, classroom programming) 
 - Parent involvement 

• Behaviour Management 
 - 5 Foundations and 12 Habits of the Mind incorporated into behaviour management plans 
 - Students recognised by teachers/staff/administration and parents when display 5 Foundations in 

their behaviour 
 - Students provided with opportunities to self-monitor own behaviour related to 5 Foundations 
 - Students receive 1:1 small group or individual mentoring where they are taught 5 Foundations 

• Staff Development and Training 
 - Building teacher personal capabilities in workplace (resilience, confidence, persistence, 

organisation, getting along) 

• Parent Education 
 - YCDI Early Childhood Programme (Teacher Guide for Working with Parents) 
 - Investing in Parents (Parent Education Programme) 
 - Developing the Social-Emotional-Motivational Competence of Young People with Achievement 

and Behavioural Problems: A Guide for Working with Parents and Teachers 
 - School-Home Newsletters that reinforce teaching 5 Foundations at home 

• Assessment and Accountability (Teacher, Student, and Parent Surveys) 
 - Students’ 5 Foundations 
 - Teacher social and emotional teaching practices 
 - School culture 
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