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EXECUTIVE SUMMARY
(from ASG Social and Emotional Student Health Repdr 2007)

The social and emotional well-being (SEWB) of yoyrapple is establishing itself as a permanent ifixtu
rather than transitory blip on the radar screeedfcation. At federal, state and school levelsjesit
well-being policies are being formulated and fuigdis being provided to eradicate anti-social betavi
and other mental health problems of young peopleyell as to promote positive affective and social
outcomes for all students. Schools are increasihgigg held responsible for ensuring that they have
place plans, programs and practices to promotdip@situdent SEWB and to prevent problems of poor
mental health.

This report presents the results of sophistica@scR measurement analysis and multi-level modetiting
validate and support the use of the ACER SEWB siualed teacher surveys (Bernard, 2003a, 2003b) for
reporting on the social and emotional well-beingtifdents from the early years of schooling throtagh
senior secondary school levels.

It describes the social and emotional well-beingowér 10,000 students attending 81 schools across
Australia.

Amongst the more important findings of this reshame the characteristics of students with low leeé
social and emotional well-being compared with stitslavith higher levels of social and emotional well
being.

Important Findings

1. The data presented on the social and emotah@ahcteristics of a non-randomly selected, Austral
wide, cross-sectional sample of more than 10,006esits spanning thirteen years of schooling reveal
large percentages of students experiencing savibémotional difficulties.

* Fourin ten students say they worry too much.

» Three in ten students say they are very nervoesésd.

 Two in ten students say they have felt very hopeterl depressed for a week and have stopped
regular activities.

« A third of all students say they lose their tempdot and are sometimes quite mean to other
people (bully).

» Two-thirds of students say they are not doing dkim¢heir schoolwork as they could.

* Fourin ten students say they have difficulty calgnlown (poor resilience).

2. Of significant interest and concern is the ifigdthat the percentage of students in the samjite w
higher levels of social and emotional well-beingeslanot increase with age/years of schooling. Data
indicate that in secondary schools, on averagentineber of students who have higher levels of SEWB
decreases with years of schooling, whereas the aumbower years increases with years of schooling

3. Six different levels of student social and doral well-being have been identified as a restildo
Rasch analysis of the ACER surveys and labelledvest, Very low, Low, High, Very high, Highest.
Each level of SEWB can be described by differentsnt internal social and emotional characteristics
(resilience, positive social orientation, positiveork orientation) and environmental characteristics
(positive adults, peers and programs in school,énamd community). Students are likely to display
characteristics of social and emotional well-baiegresented at their level and are less likelyispldy

the characteristics represented at any of the hilglvels of SEWB. Moreover, higher levels of studen




SEWB are inclusive such that students at a highezl lof SEWB are likely to display the positive sbc
and emotional characteristics of SEWB represerttémirer levels.

4. Students with lower levels of SEWB are likabyetxperience many negative emotions and behaviours
(e.g. feeling down, stress, under-achievementyimgl), as well as few positive emotions and behargo
(e.g. getting along with teachers, volunteerind)eyr are likely to demonstrate few social and enmatio
capabilities (low resilience, learning capabiliteesd social skills and values) as well as to peecéw
positive actions of adults, peers and youth-origmi@grams in their schools, homes and communities.

Students with higher levels of SEWB are likely iperience fewer negative emotions and behaviours
and a greater number of positive emotions and bebhess They are likely to demonstrate many social
and emotional capabilities as well as to perceia@yrpositive actions of adults, peers and youtbrbeid
programs in their schools, homes and communities.

5. Students at all levels of SEWB do, however, destrate different childhood problems (bullying,
getting into trouble, feeling stressed, feeling dowunder-achievement). Social and emotional
characteristics that tend to accompany differeiiticbod problems are reported. For example, stdent
who bully tend to have difficulty in thinking be®they act when angry. Also approximately halfhef
students who bully have high self-esteem.

6. Consistent differences are found in the wayat tstudents view their social and emotional
characteristics in comparison with the ways in Whieachers perceive them. Teachers may be unaware
of the extent of the emotional difficulties of sands (anxiety, stress, anger), rating studentosasgssing
lower levels while students say they possess hidiwezls. Additionally, in contrast with teacher
perceptions, students with different childhood peots (bullying, getting into trouble, stress, deses,
under-achievement) say they possess higher amolrgsilience (self-coping skills and rational tities

for regulating emotions and controlling behavioarpositive social orientation (social skills aredues),

and a positive work orientation (learning capaibitconfidence, persistence, organisation, work
cooperation).

7. Rasch analyses indicate that different soai@ emotional characteristics correspond to differen
amounts of student SEWB. set of social and emotional characteristics twatribute to higher levels of
student social and emotional well-being has beemtified (e.g. “Does not become easily distressed
when he/she makes mistakes or when others areiveefjaboes not become easily frustrated and does
not give up when attempting a new task he/she fiiffisult.”).

8. In both student and teacher surveys, girlsl@jspn comparison with boys, significantly higHevels

of SEWB. Significant gender differences were olgdion individual social and emotional charactexssti
(e.g. boys higher in getting into trouble a lott be@ing able to stand following rules; girls higher
helping classmates who seem unhappy, finding soeéoralk with to calm down, organisation, having
friends who try to do their best in schoolwork).

9. According to the results obtained from teacperceptions of students’ social and emotional
characteristics, students from the highest 10%oseoonomic level were rated significantly highearth
students from the lowest 25% socio-economic levehonumber of characteristics (e.g. raises hand to
answer a difficult question, does not require amltagresent to calm down, participates in many
activities, achieves to potential in schoolwork).

10. The data clearly indicate that the social ambtional competence of students is a very importan
contributor to student SEWB with students at higleeels of SEWB displaying well-developed social
and emotional capabilities in three domains: resde (coping skills and rational attitudes leadmgelf-
management of emotions and behaviours), positieakorientation (social skills and values leadtong
positive relationships and adaptive behaviour) gditive work orientation (learning capabilities
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supporting academic success including work confiderpersistence, organisation and cooperation).
Students at lower levels of SEWB demonstrate dedaysss the three domains.

11. It is clear from the data that parenting @wial contributor to children’s social and ematbdwell-
being and that the parents of children with higkeels of SEWB are, according to their childrenindoa
good job. Children with higher levels of SEWB aiteely to perceive that they have parents who accept
who they are, are interested in their educationyide activities that accommodate their intereats]
who make time for them and listen. Higher levelchildren’s SEWB also appear supported by parent
conversations with their children concerning hownrtake friends and solve problems, the importance of
confidence, persistence and organisation to schoctess, as well as different social values such as
respect, honesty, fairness, caring, responsibditg being a good citizen. The parenting action that
contributes most to children’s SEWB is when parealis with their children about feelings and how to
cope with them. For children with lower levels dEWB, the parent report card is not as good, with
children reporting that their parents less freglyesrigage in positive parenting practices.

12. It is also clear from the data that teachéions are important contributors to student soaiadl
emotional well-being, and that teachers of studestts higher levels of SEWB are receiving good grsd
from students for their relationships with studetite motivation they provide, and the conversatiand
discussions they have in class or individually aboaking friends and about important learning skals
well as “feelings” and how to cope with stressudgints with lower levels of SEWB perceive the abeen
of many positive actions of teachers that the mebemdicates contribute to student success anél wel
being.

13. It is also evident that the actions of adydeers and the existence of youth-oriented progiarnise
community is an additional context for understagditudent SEWB. In comparison with students with
higher SEWB levels, students with lower levels &V perceive fewer opportunities to do things to
make their community a better place, fewer actsithat interest them, and fewer adults they cato o
they have a problem, who care about them and waisgthem for appropriate behaviour. Additionally,
students with lower levels of SEWB are much ldsalyito say that they have friends who work hard an
behave well.

14. The social and emotional well-being of yourspme can be represented by an ecological model
where students’ environmental context (positive ltadipeers and programs in schools, homes and
communities) and social and emotional strengthsiligace skills and attitudes supporting emotional
regulation and behavioural control; learning calité#ds such as confidence, persistence, organisatial
cooperation; social skills and values) jointly ainite to emotional, behavioural, social and actesnt
outcomes.

The ACER Social and Emotional Well-Being Surveys found to be valid measures of an ecological
model of the social and emotional well-being of yoyeople.

15. Based on the findings contained in this repmreries of recommendations are offered thateaddr
value-added policies, programs, pedagogies andiggador improving the SEWB of all students.




Factors that Contribute to Young People’s SEWB

— Environment

Community

- Positive adult-young person relationships

- High expectations communicated for achievement and behaviour
- Opportunities for positive peer interaction

- Places/activities that accommodate young person’s interests

- Opportunities for young person to contribute to community

- Provision for safety of young person

- Communication of values and social-emotional capabilities*

Home

- Positive parent-child relationship

- High expectations communicated for achievement and behaviour

- Provision of activities that accommodate interests of young person

- Providing child with responsibility and involvement in decision
making

- Interest and involvement in child’s education

- Providing child with motivation (internal, external) for what is
being learned

- Communication of values and social-emotional capabilities

School | IndicatOI'S

- Positive teacher-students relationships

- High expectations communicated for achievement and behaviour Of SEWB

- Provision of classes and activities that accommodate interests of
student

- Providing students with responsibility and involvement in decision
makin 1

- Being gensitive to students gender, culture and home background AChlevement

- Providing motivation (internal, external) for what student is
learning

- Communication of values and social-emotional capabilities in
classes and activities .

- Provision of quality academic curriculum and pedagogy that provides SOClal
multiple opportunities for student to be successful*

! -
Y

— Person Emotional

Cognitive*

- General intellectual abilities

- Meta-cognitive thinking skills
- Cognitive style .
- Cognitive, language and non-verbal abilities BehaVIOural
- Pre-requisite academic knowledge

Social-Emotional

- Resilience (rational attitudes and coping skills supporting
emotional regulation and behavioural control)

- Positive social orientation (social skills and values)

- Positive work orientation (work confidence, persistence,
organisation, cooperation)

* This factor is not represented in the data.

Note: Practices associated with the provision of better economic, employment, and housing opportunities,
as well as essential services for families (nutrition, medical, social) are not included in this model.




A
ik B SEWB Levels of Student Self-Perception
N scalo
Level 6 Highest

o 4 Levelb Very high
g0 B

70 i

60 I Level 4 High

50 =

40

% I | Level 3 Low

20 I

"E | Level2 Very low
=0 T

=

5

E

= Level 1 Lowest

Tg 1

&




1.1 Students Who Bully: Summary Description

Summary: Social and emotional characteristics clearly déffgiate students who bully from

students who do not bully. Larger percentagesuafesits who bully in comparison with students

who do not bully experience emotional and behadbpiroblems (lose their temper, stress,
worry, feel down, drink alcohol, use drugs). Smatlercentages of students who bully
experience positive indicators of SEWB (get alonttpweachers, achieve to the best of their
ability, volunteer). Teachers say that just ovepBfcent of students who bully have positive
self-esteem; just under 50 percent of studentslwitly have positive self-esteem. In terms of
resilience, teachers report lower percentagesudesits who bully in comparison with student
who do not bully display the ability to manage tresnotions (anger, depression) and to think
before they act (impulsive, low frustration tolecai In terms of a positive social orientation,
smaller percentages of students who bully in comparwith those who do not bully display
social skills (e.g., empathy, conflict resolutidmendship making) and values (e.g., honesty,
integrity). In terms of a positive work orientatjomith the exception of work confidence, smal
percentages of students who bully display learcagggabilities (persistence, organisation,
teamwork). Differences between the percentagetidests in the two groups perceiving
positive indicators in school, home and communigralatively small with the exception of a
lower percentage of students who bully who repattig friends who behave well and try har
than students who do not bully.

UJ

ler

o

The percentage of students in the total samplesalgdhey bully others (who say they are
sometimes quite mean to others) and who teachgshsaically bully or verbally taunt other
students are reported below in Table 1.1.

Table 1.1 Percentages of Students Who Bully

Total Sampl

SEWB Level €(Highes)
SEWB Level 5 (Very Hig)

SEWB Level 4 (Hig|)
SEWBLevel 3(Low)

SEWB Level 2 (Very Lo\
SEWB Level 1 (Lowe)

Student Survey
Students Who Bully
33%

(3,804 students)
1% (3 student:

11% (344 student
27% (843 student
44% (1,217 student
60% (1,141 student
72% (216 student

Teacher Surve)
Students Who Bully
17%

(1,166 students)
1% (19 student

4% (55 student

9% (91 student
19% (195 student
31% (129 student
60% (675 student

The 17% of students who teachers say bully othelesits is similar to percentages reported in
research (e.g., Rigby & Slee, 1999). The highecgralage of 33% of students who report being
quite mean to others may reflect the fact thatesttelcan be mean to another person while not
bullying the person as when they are having anmaemt with another or are fighting with
another person of equal status. Or it may be #dzathters are not fully aware of the extent of

bullying behaviour.

The data reveals that bullying is displayed by std at all levels of SEWB but far greater
percentages of students who are at lower SEWBderel likely to bully than the percentages
students at higher SEWB levels.
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In Table 1.2 below, two groups of students (Stusi®viho Bully vs. Students Who Do Not
Bully) are compared in terms of the percentageBiwgach group who say they display a
particular social and emotional indicator of SEWB.

Higher percentages of students who say they brdyilkely to endorse more negative emotional
and behavioural indicators of poor mental heal#mtstudents who say they do not bully (e.g., “I
lose my temper a lot). They are also somewhatlilesly to endorse items indicative of positive
social and emotional well-being (e.g., “I am dowmell in school”).

It appears that the main social and emotional atdis that differentiate students who say they
bully others (quite mean to other people) from éhsidents who say they do not bully are
(higher percentage of endorsement by students wity) Hosing their temper a lot, not doing
well in school, getting into too much trouble, e things (younger children) and yelling and
screaming at people (younger children).

Table 1.2 A Comparison of the Social and Emotionalvell-Being Indicators of Students
Who Bully with Students Who Do Not Bully (Student $irvey)

INDICATORS OF SOCIAL AND EMOTIONA L
WELL-BEING Students Who Students Who Do
Bully Not Bully
5. I 'am doing my best in my schoolwc 24% 39%
9. | do not worry too muc 51% 64%
16. | volunteer to do things that me 46% 63%
school/community safer.
3. 1 do not lose my temga lot 49% 17%
15. 1 do not feel very stressed/nervi 57% 73%
19. I am not sometimes quite mean to otl - -
10. 1 do not get into too much troul 63% 87%
17. | participate in many activities inside andsodg 3% 79%
of school.*
11.1feel like | belong/like being in scho 68% 80%
18. I have not felt very hopeless and down fi 68% 84%
week and | have not stopped my regular activities.
7. 1 do not feel lonely 14% 86%
2. | feel safe 17T% 88%
14. 1 help people who se«unhappy or need he 76% 86%
22.1do not break things. 70% 91%
8. | get along with my teache 76% 90%
20. I am doing well in schot 63% 87%
23. 1do not yell and scream at people a lc 2% 93%
4. | get along with members of rfamily. 81% 91%
6. | get along with most of classmates/they lilke 84% 91%
12. 1do not drink alcohol a lof 78% 91%
21. | like the kind of person | a 80% 92%
1. I am happ! 84% 94%




13. 1 do not use drugs 86% 95%

Important Note:

(*) are items that only appear on Social and
Emotional Well-Being Survey (Student Form —
Years 5-12)

(**) are items that only appear on Social and
Emotional Well-Being Survey (Student Form —
Years 2-4)

Items are ordered from highest to lowest amouritjtha
item represents of total SEWB

In Table 1.3, teacher perceptions of the socialeandtional indicators of positive SEWB are
examined for students who bully in comparison siildents who do not bully. The differences
in teacher perceptions of social and emotionaktiirs of SEWB for students who do and who
do not bully are far greater than when studentg®i€eptions are examined. For example, it can
be seen that according to teachers, students wiyodoe far less likely in comparison with
students who do not bully to achieve to the besheif ability, to be calm and to volunteer.

It is interesting to note that teachers have r&#d of students who bully as having positive
self-esteem while rating 81% of students who dobudlyy as having positive self-esteem. There
is research that has reported that students why e average to above average self-esteem
(Batsche & Knoff, 1994). This report casts a défetrlight on the self-esteem of students who
bully; namely, approximately 50% have positive s=feem and 50% do not. (It is recognised
that a one item measure of student self-esteermimialye a valid indicator of self-esteem).

Table 1.3 A Comparison of the Social and EmotionalVell-being Indicators of Students
Who Bully with Students Who Do Not Bully (Teacher &rvey)

INDICATORS OF SEWB Students Who Students Who Do
Bully Not Bully

24. Does not go through periods of time fee 45% 5%

bad about things happening at home or school.|**

11. Volunteers to make school/commur 34% 71%

safer/better.*

14. Does not und-achieve in much of his/hi 41% 75%

schoolwork (Does not have a slower rate of
learning than expected from capabilities.)

15. Goes out of way to help someone who se 31% 78%
unhappy.*

20. Is achieving at school as well as he/she 41% TT%
26. Does not boss others arounc 33% 84%
16. Participates in many activities inside i 60% 76%
outside of school.

5. Has positive seesteen 57% 81%
9. Does not worry too much about work or w 70% 79%
others think.

29. Does not argue about having to do thing 56% 87%
4. Does not disrupt class lessons/activi 34% 87%
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2. Does not talk disrespeully when having ¢ 37% 88%
disagreement with an adult.*

7. Does not have very few friend 65% 83%
8. Does not have trouble getting along v 34% 88%
teachers.*

25. Does not instigate fights with other stude 36% 95%
*%

6. Is populawith/liked by classmate 61% 86%
10. Does not get into trouble a Ic 35% 91%

12. Does not physically bully or verbally taui - -
other students (does not say mean things).

17. Is calm, not stresse:! 60% 87%
18. Relates to classmates ware different. 41% 93%
13. Feels like he/she belongs in schc 62% 89%
23. Does what is asked. 74% 94%
1. Is happy 70% 90%
3. Does not lose temper/get an 50% 93%
19. Has not gone through a week or mor 71% 88%

feeling unhappy so that he/she has stopped doing
regular activities.*

21. Feels safe and secure 84% 94%
22. Goes along with expected routines 81% 95%
28. Does not intentionally inflict damage. 4% 97%
27. Enjoys playing games with other children 98% 98%

Important Notes:

(*) are items that only appear on Social and
Emotional Well-Being Survey (Teacher Form —
Years 2-12).

(**) are items that only appear on Survey of
Young Children’s Social and Emotional Well-
Being

Items are ordered from highest to lowest amount
that item represents of total SEWB

Table 1.4 reports data on indicators of resilidiocestudents who display bullying behaviour in
comparison with students who do not. Accordingttmlent self-perceptions, the main difference
in resilience between students who bully from thetselents who do not lies in the area of
managing feelings of anger and depression as welttng without thinking when angry. It is
also interesting to note that 38% of students wiitylsay they put themselves down when they
do badly whereas only 21% of students who do nity bthers say they put themselves down.
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Table 1.4 A Comparison of Indicators of Resiliencef Students Who Bully with Students

Who Do Not Bully (Student Survey)

INDICATORS OF RESILIENCE

Students Who Do Not

Students Who Bully Bully
42. | can describe how | fe 30% 44%
43. I do not have difficulty calming down quick 41% 64%
when upset.
41. When | get angry, | think before | ¢ 37% 68%
57. Wheruptight, | use physical exerci 59% 65%
28. 1 do not have difficulty controlling myself wh: 47% 8%
angry.
39. I do not have a hard time controlling h 53% 71%
worried | get.
51. I do not have difficulty controlling ho 54% 71%
depressed | get and my feelings are not easily hurt
34. When stressed, | find someone to talk wit 56% 67%
calm down.
55. When | do badly, | do not think “I'm a failut 62% 79%
45. I do not think that the reason people somet 71% 85%
treat me badly or unfairly is because I'm a hopeles
person.
47. To calm down, | do things to relax (lister 74% 83%

music, read).

Important Note:
Items are ordered from highest to lowest amourtt

tha

item represents of total SEWB

In Table 1.5, it can be seen that teachers ratests who bully lower in all indicators of
resilience in comparison with those students whaatdully. It would appear that a higher
percentage of students who bully are likely to hiaveer tolerance for frustration (have trouble
settling down after physical activity, become gaBilstrated when attempting new tasks that are
difficult, believe that school should be fun anaiérg) than students who do not bully. Students
who bully also appear much more likely to be impuigacting without thinking) than students

who do not bully.

Table 1.5 A Comparison of Indicators of Resiliencef Students Who Bully with Students

Who Do Not Bully (Teacher Survey)

INDICATORS OF RESILIENCE Students Who Bully | Students Who Do
Not Bully

82.Does not become easily distressed when h 51% 66%

makes mistakes or when others are negative.**

73. Does not require an adult present to help ren 47% 67%

calm down.**

58. Expresses feelings easily/uses words to des 50% 68%

feelings.
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85. Coes not have a hard time settling down & 44% 74%
participating in an exciting or physical activity.*

42. Does not become easily frustrated and doe 35% 71%
up when attempting a new task that he/she finds
difficult.

39. Does not believe thbeing criticised by peers 70% 87%
the worst thing in the world.*

52. Does not put him/herself down when he/she 52% 2%
not do well on a piece of work.*

80. Does not get easily overwhelmed when he 59% 7%
does not understand something.**

48. When angry, thinks before he/she i 27% 83%

63. Controls how down he/she gets when som 45% 80%
teases, is not included or when receiving a bad
grade.*

35. Controls how nervous he/she gets in pres 58% 80%
situations.

66. Does not pthim/herself down when teased 61% 80%
rejected by peers.*

78. Seeks an adult to confide in when very u 70% 85%

50. Controls himself/herself when very an 38% 87%

45. Calms down when very ups¢ 49% 87%

53. Does not think théeverything he/she does 47% 88%
school should be fun/exciting and if it isn’t, Heds
shouldn’t have to do it.*

83. When upset, calms down within 10 minute 83% 93%

Important Notes:

(*) are items that only appear on Social and
Emotional Well-Being Survey (Teacher Form —
Years 2-12).

(**) are items that only appear on Survey of Young
Children’s Social and Emotional Well-Being
Items in each category are ordered from highest to
lowest amount that item represents of total SEWB

According to data provided by students, the sami@ntation (social skills and values) of
students who bully is generally lower than studevrite do not bully. It can be seen (Table 1.6),
for example, that 45% percent of students who l=dlythey are not good at solving conflicts
without fighting while only 24% of students who dot bully say they are not good in conflict
resolution. Additionally, almost 50% of studentsoAbully believe that it is OK to hurt people
who act unfairly in comparison with only 20% of déuts who do not bully.

13




Table 1.6 A Comparison of Indicators of a Positivé&ocial Orientation for Students Who
Bully with Students Who Do Not Bully (Student Surve)

INDICATORS OF A POSITIVE SOCIAL

Students Who Bully

Students Who Do Not

ORIENTATION Bully
52. 1 am good at solving conflicts without fighti 55% 76%
49. People who act unfairly are rtotally bad anc 56% 80%
it's not OK to hurt them.

53. | feel bad when otheeople feel hur 68% 70%
44. | can stand behaving well/following rul 63% 85%
54. | try to make sure everyone has a fair cham 70% 81%
win, even if it means | lose.

32. | like helping people with probler 13% 83%
56. | try hard not thurt other people’s feeling 13% 87%
29.1 am good at understanding how other pe 17T% 88%
feel.*

33. | care about the environment (parks, waterw T7T% 88%
and want to make my community a better place.

40. | can be trusted to do what | seam going tc 79% 91%
do.

27. 1 know how to make frienc 85% 92%
35. I like to meet new peop 86% 92%
30. It's important to treat everyone including ta 90% 96%

from different cultural backgrounds with respect

Important Note:

(*) are items that only appear on Social and
Emotional Well-Being Survey (Student Form —
Years 5-12)

(**) are items that only appear on Social and
Emotional Well-Being Survey (Student Form —
Years 2-4)

Items in each category are ordered from highest t

o

lowest amount that item represents of total SEWE

3

The comparatively low level of positive social oiation of students who bully in comparison
with those who do not bully is strongly reinfordadhe data provided by teachers (see Table
1.7). According to teachers, many fewer students lbly display the different indicators of a
positive social orientation (social skills and &8l For example, teachers say that only 30% of
students who bully have good empathy skills congbarigh 87% of students who do not bully.

In comparing student and teacher perceptions, lamgeentages of students who bully say they
have good friendship making skills (85%) in compan with teacher ratings of friendship

making skills of students who bully (43%).
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Table 1.7 A Comparison of Indicators of a Positiv&ocial Orientation for Students Who
Bully with Students Who Do Not Bully (Teacher Surve)

INDICATORS OF A POSITIVE SOCIAL

Students Who Bully

Students Who Do

ORIENTATION Not Bully
69. Has good confilict resoluticskills. 21% 74%
72. Talks loudly enough so that everyone 80% 75%
hear.**

59. Makes sure that everyone has a fair chan 25% 80%
win.*

74. Readily tidies up after playing/working 62% 83%
77. Shows confidence when playing with other 83% 84%
34. Demonstrates good friends-making skills 43% 88%
38. Can be trusted to follow rules and 37% 90%
responsibly.

56. Has good empathy ski 31% 87%
46. Is able to be trusted to do what he/she sayg! 40% 90%
to do.*

55. Does not condenothers for perceived sligh 30% 91%
and does not believe that retaliation is deserved.?

60. Likes helping someone who has a probl 44% 87%
61. Likes to make school/community a better ple 44% 86%
70. Tries hard not to say or do things that hther 25% 91%
people’s feelings.*

49. Listens to and accepts other people’s opir 43% 90%
75. Values doing things to help others 75% 91%
40. Cares about the environme 52% 90%
41. Likes to meet new peopl 70% 87%
47. Cares about othpeople’s feeling. 38% 93%
51. Does not think rules are stupid and that he 48% 91%
shouldn’t have to obey them.*

37. Respects others, including classmates 46% 94%
different cultural backgrounds.*

36. Is honest (does not lie, cheat, ste 53% 95%
57. Does not use bad language and bad man 52% 96%

Important Notes:

(*) are items that only appear on Social and
Emotional Well-Being Survey (Teacher Form —
Years 2-12).

(**) are items that only appear on Survey of Youn
Children’s Social and Emotional Well-Being
Items in each category are ordered from highest {
lowest amount that item represents of total SEWE

g

o

3

When indicators of a positive work orientation tfdents who bully is compared with students
who do not bully (see Table 1.8), it can be seanhgtudents who bully are likely to have a
somewhat lower work orientation. 47% of student® Wwhlly say they give up too easily while
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42% say they are disorganised. This compares with21% of students who do not bully who
say they give up too easily while 21% say theydiserganised.

Table 1.8 A Comparison of Indicators of a Positiv&Vork Orientation for Students Who
Bully with Students Who Do Not Bully (Student Surve)

INDICATORS OF A POSITIVE WORK

Students Who Buly

Students Who Do

ORIENTATION Not Bully
46. | do not believe that | shouldn’t have to 55% 68%
schoolwork that is boring.

24. 1 am confident when doing difficult schoolwc 60% 71%
31. 1 do not think that when | don’t underste 57% 73%
something, that “I really don’t have what it takes

be successful.”

36. | do not give up too easily when | do 53% 76%
understand something or something is boring.

37. I think about planning my time so | get all | 59% 73%
work and jobs done.

26. | am nodisorganised (I do not forget materiz 58% 79%
need for class, | am not messy, | write down

homework clearly).

25. | am persistent and try hard to complete all 76% 89%
schoolwork.

38. l am good at working cooperatively with oth 78% 89%
on projects.

50. I am helpful when working with classma 6% 88%
48. | want to do my very best in schc 89% 95%

The data provided by teachers indicate much lowerentages of students who bully displaying
different indicators of a positive work orientatisncomparison with students who do not bully
(see Table 1.9). The exception is revealed on ithaisask about student work confidence where
percentages of students are about the same fowthgroups of students.

Table 1.9 A Comparison of Indicators of a Positiv&Vork Orientation for Students Who
Bully with Students Who Do Not Bully (Teacher Surve)

INDICATORS OF A POSITIVE WORK Students Who Bully Students Who Do
ORIENTATION Not Bully
84. Does not lose concentration when faced 39% 60%
demanding learning tasks.**

76. Raises hand to answer a difficult questio 61% 58%
31. Shows real confidence about doing diffic 34% 60%
schoolwork.*

32. Puts in extra effort in subjects/classes he 26% 66%
finds difficult.

64.Checks work when completed to make sure 27% 64%
correct.*
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71. When learning something new or diffict 53% 70%
shows independence by not immediately for teacher
help.**

43. Plans his/her time so that gets work done v 34% 69%
due.

85. Doesnot have a hard time settling down a 51% 66%
participating in an exciting or physical activity.*

42. Does not become easily frustrated and doe 35% 71%
up when attempting a new task that he/she finds
difficult.

33. Is organised (does rforget things, is nc 40% 74%
messy, writes down homework assignments clearly).

65. Makes sure he/she understands the teac 35% 74%
instructions before beginning an assignment.*

67. Believes he/she has what it takes ti 44% 73%
successful, even in difficult subjects/classes.*

80. Does not get easily overwhelmed when he 59% 17%
does not understand something.**

81. Displays confidence when trying ni 12% 75%
activities.**

62. Understands that mistakes are a natural p. 54% 80%
learning.*

66. Does not put him/herself down when he/she 61% 79%
not do well on a piece of work.*

54. Wants to do his/her best in schoolw 48% 85%

44. Is good at working cooperatively with others 36% 85%
projects.

68. Has skills needed to waoon group 41% 88%
projects/assignments.*

53. Does not think that everything he/she do¢ 47% 88%
school should be fun/exciting and if it isn’'t, Heds
shouldn’t have to do it.

79. Puts away materials in appropriate stol 71% 91%
areas.**

Important Notes:

(*) are items that only appear on Social and
Emotional Well-Being Survey (Teacher Form —
Years 2-12).

(**) are items that only appear on Survey of Young
Children’s Social and Emotional Well-Being
Items in each category are ordered from highest to
lowest amount that item represents of total SEWB

Data on environmental indicators that support stu@&=WB indicate that as a rule a slightly
smaller percentage of students who bully perceostpe indicators than observed for students
who do not bully (see Table 1.10). The main excepto this is the relatively lower percentage
of students who bully who perceive that their fdemwork hard and behave well in comparison
with students who do not bully who say that theerfds work hard and behave well.
B
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Table 1.10 A Comparison of School, Home and Commumilndicators of Positive SEWB

for Students Who Bully with Students Who Do Not Buly (Student Survey)

POSITIVE SCHOOL INDICATORS*

Students Who Bully

Students Who Do

Not Bully
72. 1 am learning about feelings and how to c 50% 56%
with stress.
67. We spend time learning about mak 55% 61%
friends/solving problems.
64. At least one teacher talks with me about th 62% 64%
other than school.
63. Students feel theyave a say in classroom rul 66% 73%
and a voice in school affairs.
66. Students can discuss how they can make s 68% 74%
safer/better place.
60. Most teachers help us appreciate people 69% 5%
different cultures.
61. At school, time ispent discussing respe 69% 6%
honesty, caring, responsibility and good citizepshi
73. Most teachers include activities where stud 69% 73%
from different backgrounds contribute own
ideas/experiences.
70. Teachers discuss confidenpersistence an 69% T7%
organisation in helping us do schoolwork.
58. There are many activities at school that irst 75% 83%
me.
71. Teachers try hard to help and be nice tc 74% 84%
59. | have a teacher who cares abou 80% 87%
62.Most teachers help me believe | car 81% 88%
successful
68. There ai things | study that interest n 82% 88%
74. Teachers discuss “school rules” and v 82% 87%
happens if students behave badly.
69. Most teachers say something positive tc 87% 91%
when | have done my best.
65. Teachers remind students about doing their 89% 92%
in schoolwork.
POSITIVE HOME INDICATORS *
84. | have a parent who talks with me about 64% 74%
feelings and coping with stress.
78. I have a pare who spends time talking with n 68% 76%
about how to make friends and solve problems.
81. | have a “say” at home about the way we 74% 81%
things.
75. There are interesting things to do at home 76% 84%

family.
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80. | have a parent who asquestions about what 75% 84%
am learning.

77. 1 have a parent who talks with me about b 78% 85%
respectful, honest, caring, responsible and a good

citizen.

83. I have a parent who discusses the importan 81% 89%
confidence, persistence and organisation in doing

schoolwork.

86. | have a parent who discusses with me wh 84% 87%
acceptable behaviour and what happens if | behave

badly.

88. | have a parent who shows he/she is inter@st 81% 89%
what | am studying.

79. | have garent who makes time for me a 83% 91%
listens.

85. There are things at home | have responsilfor. 85% 90%
87. At home, | feel accepted for who | 84% 92%
76. | have a parent who discusses important 88% 92%
doing my best in schoolwork.

82. | have a parent who praises me when | have 88% 93%
a good job in schoolwork/ or acted responsibly.

POSITIVE COMMUNITY INDICATORS *

93. Where | live, adults make opportunities avad: 56% 61%
to young people to do things to make their

community a better place.

95. Outside of my school and family, | have an & 64% 68%
I can go to if | have a problem.

94. When | have worked hard and acted respons 68% 71%
there is an adult outside of school and family wha

praises me.

90.0Outside of school, there is an adult who rem| 72% 75%
me to try my hardest to be successful and act

responsibly.

96. My friends work hard and behave w 60% TT%
92. My friends try to do their best in the 71% 83%
schoolwork.

91. Outside omy school and family, there is 77% 81%
adult who cares about me.

89. There are lots of activities | can do aftercsit! 85% 91%

and on weekends that interest me.

Important Note:
(*) are items examining positive school, home and

community indicators that only appear on Social and

Emotional Well-Being Survey (Student Form —
Years 5-12).

Items in each category are ordered from highest to
lowest amount that item represents of total SEWB.
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Unique Social and Emotional Characteristics of s More Likely to be Present in Students
Who Bully

According to the student survey, there are no um&pcial and emotional indicators that students
who bully at each level of SEWB are likely to engiorelative to students at the same level who
do not bully.

However, a closer look at students who say thelylbwho are at an Very High or Highest
Levels of SEWB reveals that in comparison with stutd who do not bully, they are more likely
than expected to not like the kind of person they aot to think before they act when angry,
have difficulty controlling themselves when angngdahey do not to like to meet new people.
They are also more likely than expected to feed daé doing well in school, to get along with
most classmates, to calm down quickly when upsétate teachers who try hard to be nice to
them and have parents who show they are interestedat they are doing and who discuss the
importance of doing their best in schoolwork.

According to the teacher survey, at each levelE&VB, students whose teachers indicate bully
others are more likely than expected to displaytppesself-esteem, lose their temper, talk
disrespectfully to an adult when having a disagesginstigate fights with other students
(younger children) and to boss others around (yeunlgildren). In terms of resilience, students
who bully at higher levels are more likely than esed to act without thinking when angry and
to be able to express their feelings. In termscfad orientation, they are more likely to use bad
language and have bad manners, to be dishonedgmonothers for perceived slights believing
that retaliation is deserved, and to say or dogdhihat hurt other people’s feelings. In terms of
work orientation, students who bully are more kkislan expected to be confident in
schoolwork, check their work when completed to msikes its correct, plan their time so that
work is completed when due, and not to put thenesedlown when they make mistakes or do
not do well on a piece of work.

A closer look at what teachers say about studehtsteachers say bully who are at an
Established or Highly Established Level of SEWB arith are not expected to bully reveals
unique social and emotional characteristics. Tlsésgents who are more likely: to not go out of
their way to help someone who seems unhappy, tejpate in many activities inside and
outside of school and not to worry too much abootkor what others think. In terms of
resilience, these students are more likely to obhtsw nervous they get in pressure situations,
to be able to calm down within 10 minutes when tpgaunger children) and to not require an
adult present to calm down (younger children)eimis of social orientation, teachers say these
students are more likely not to display good emypalills, not to listen to others and accept
other people’s opinions and do show confidence witaying with others (younger children). In
terms of work orientation, these students are rikedy not to lose concentration when faced
with demanding learning tasks and to not to be gadorking with others on cooperative
learning projects.

It appears that at all levels of SEWB, students whidy have a lower social orientation, have
higher than expected difficulties controlling thee&haviour when angry (aspects of resilience
less well developed), and have a higher than egdegork orientation. And students who bully
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who are at higher levels of SEWB are more likerntlexpected to have difficulty understanding
(lower empathy) and getting along with others grethaps, a higher drive for academic success.
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School Procedures for Managing Bullying
Incidents

It will be important for all members of stafl te know who is taking the responsibility for responding to
a student who has bullied. There needs to be an explicit line of responsibility that identifies people who
can be called on when necessary to become mvolved with a student who bullies. Four general levels of

response are sugpested.
Level | It is genarally agreed, that teachers who confront an incident of bullying (observed or

reported) have the initial responsibility for taking positive action using different practices
such as assertiveness, restorative qguestioning and one-to-one discussion. However, when the
instance of bullying is severe or when the student continues to engage in bullying behaviour, a
teacher neads to know who hefshe can speak with about a student who has builied and who
can take follow-up action.

Level 2 Ar primary schools, the next level of response that teachers can rely on is someone in schoel

administration or student walfare. This person should provide a number of functicns including
providing the teacher with additional advice and methods for responding to subsequent
incidents of bullying. Additionally, this person can meet with the student who has bullied (as
well as target, bystanders) and parents to try to resolve any outstanding ssues.

At secondary schools, the next level of response after teacher action depends on the size and
structure of the schaal, Oftentimes, a year level coordinater or coardinator at a sub-school
level will be the parsan te whom a teacher reports an incident of bullying. This persen should
have appropriate knowledge and training to be able to offer the teacher additional support for
responding to the student who has bullied as well as to intervene directly with the student (as
well as target, bystanders) and parents to ry to resclve any cutstanding issues.

Level 3 When efforts do not produce significant changes to a student's bullying behaviour, then a more

formal referral can be made to a desigrated person in the area of student welfarefwellbeing, At
primary school, this parson may be a member of staff serving in a student welfare cipacity or it may
be someona who works across a region or cluster of schools. At secondary school, the referral
would normally be directed to the school’s student welfare or wall-being coordinator. Mormally,
the referral would be accompanied by a form that detaiks the history of the problem (see form
“Formal Referral of Student Ywho has Bullied to Student WelfareWellBeing Coordirater™).

Az this level, the student welfare coordinater would gather information to formulate a plan of
intervention that would be communicated to the student, teacher(s) and parents. For referred
students who are functioning at a high level of well-being, achievement and who come from
generally supportive school, home and community backgrounds, the plan could involve the use
of a behavioural contract, in-school suspension, 1:1 sodal and emotional mentoring (resifience,
conflict resolution, empathy training), restorative meetings, restorative conferences and more
intensive work with parents. For referred students who are functioning at lower levels of
wellbeing (additional emotional and behavioural difficulties), under-achievement, delays in
resilisnce, social skills and values, learning capabilities and who have weaker connections with
positive adults and programs in their school, home, and community, indvidualised, strength-
building plans can be developed and implementad (see Part | 1 1. Individual Planing for Students
with Severe and Ongoing Bullying Behaviour).

Level 4 For those students who present with significant mental health problems (e.g.. conduct

disorder, ADHD} along with bullying behaviour, a student welfare coordinator may need to
make a referral of the student and histher family to an cutside community health agency or
private mental health practitioner who can offer a greater range of family support services and
types of counselling and therapy.
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The flowchart below summarises school procedures for responding to a student who bullies. In light of the

size of your schosl, school perssnnel, and level of schooling (primary, secondary), your core anti-bullying greup
should consider the number of leveks of referral that are appropriate.

Level 1.

If the bullying incident is minor or first time occurrence, teachers
may elect to use one or more anti-bullying practices:

Teacher use one or more anti-bullying practices

(e.g., stopping the bullying/re-statement of rules and consequences,
restorative questioning, think time detention, private conference, shared
control discussion). If the student does not take control over his/her
behaviour, a Bullying Incident Report Form should be completed and
submitted to Student Welfare coordinator, Year Level Coordinater

(Secondary) or Principal/Assistant Principal.

 Level 2.

If the bullying behaviour continues or in instances of severe
bullying behaviour, a referral should be made to the Student
Welfare Coordinator.

Here, the student welfare coordinator (or another who has respensibility for
student welfare) may meet with the student to develop a behaviour contract,
provide discussion/mentoring of different social and emeotional learning
competencies including structured learning activities, conduct a restorative
conference separately with the perpetrator and "target” or, in extreme cases,

' Level 3.

For “at risk” students (many risk factors, few protective factors) |
whose bullying behaviour is severe and for other non-at risk
students whose bullying and other aggressive behaviour is
resistant to change, an individual “strength building” plan

should be developed by the student welfare coordinator in
consultation with student, parents/carers and teachers.

Individual strength-building plans and associated interventions help connect
the student to positive people, programs and actions in the community,
school and home as well as develop the student’s inner social and emotional

Level 4.

strengths (skills, values)

Students whose severe h-liilfing behaviour resist school efforts
and represent a significant threat to the safety and wellbeing
referred to outside agencies for evaluation.

Student welfare coordinators will need te be familiar with those community
agencies and organisations that can offer more intensive services to the

student and student’s family.
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Summary of School-Wide Practices for Responding
to Incidents of Bullying
All teachers (staff, administrators) should come prepared with options for how te respond to incidents of

baullying in a planned, defiberate and positive way. The following is a summary that will then be expanded
later on in this section of the Report.

The Importance of Having a Positive Mindset

Confrenting students who have bullied requires a high amount of self-control as well as preparation to
know what to say and do. The following are impartant ingredients to having a positive mindset.

“Be Calm" - In order to respond effectively to incidents of bullying, it is very important to be
clear thinking and emotionally in control.
“Be Positive" -  When confronted with an incident of bullying, have in mind the importance of

maintaining a positive refationship with the student. A student is much more likely
to modify histher behaviour if he/she pérceives that a teacher cares.

“Be Assertive” — When a student through bullying behaviour violates the right of one or more
students to be safe, it ks very important that teachers directly and clearly express
their thoughts, feelings and expeactations concerning the need for the student to
nat only stop bullying, but also to make restitution with the “target.”

“Be Confident” - While interacting with a student whe has bullied another, it is important to have
trust in yourselfl that yeu will be suceessful in implementing practices that can have
an impact on the student’s future behaviour.

i

Teacher Practices for Responding te Incidents of Bullying

It is important to be able to choose from options of things to say and do when faced with an incident

of bullying. The following list of practices should pot be seen as representing, sequential steps but

rather are different options,

When mild bullying behaviour is beginning to be displayed by a student, the following non-

confrontational, indirect influence stratagies may be used:

Practice 1. Physical Proximity. Walk over and stand nesct to the student while you
continue your class.

Practice 2. Mon-Verbal Prompting. 'Walk past the student and touch student’s papers or gently
tap the student’s chair,

Practice 3. Offer Learning Support. Quietly say: “You seem like you are struggling. Can | give
you some help or can you handle this?™

Practice 4. Re-Direction. Change task that student is doing that has immediateby
precaded the student’s bullying behaviour (e.g., 5ay: "Rather
than finishing reading this article, can you use the computer
to find seme more references on this topicT™).

&
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Teacher Practices for Responding to Incidents of Bullying {cont)

¥When an incident of bullying is observed or confirmed, one or more of the following practices
can be implemented that suits the student’s characteristics including the reasons for the bullying
behaviour, whe is being bullied, the type and severity of bullying behavieur and the student’s history of

bullying.

Practice 5. Assertive Communication Intervense immediately in a calm but firm (assertive)

Practice &.

Practice 7.

Practice 8.

Practice 9.

Practice 10.

Practice 11.

Practice 12.

aof Lero Tolerance

of Bullying with
Follow-Up Reminder
of School Expectations.

School-Wide
Monitoring of Safety.

Restorative Questicning.

Think Time Detention.

Hold a Private
Conference.

Expectation Discussion.

Shared Control
Discussion.

Hold a Problem Solving
Classroom Meating
{"Circle Time’,

‘Mo Blame® conferences)

way to stop the bullying and reassure the student being
bullied that actions will be taken to stop bullying. Remind
the perpetrator of school expectations and consequences for
continued bullying behavicur. If the bullying is minor, this
practice can be implemented at a later time so that the
target of the bultying is not humiliated or embarrassed,

All reachers are asked to monitor the behaviour of the
perpetrator and the safety of the target on a school-wide
basis, “5afe havens"” are identified,

On the spot, engage the student who has bullied another
student in a series of salf-reflective, restorative questions
(e-g., "How has the person been affectad by your
behaviour?”) directed at increasing empathy and having
the studant who bullies take responsibility for making the
situation better for the “target” (e.g., “What do you think
you need to do to make things right?™).

During recess or lunchtime, student asked to respond to
a series of structured questions involving what happened,
who was responsible, impact of their behaviour on other
student(s) and new, positive behavioural choices reviewed.

When a strong positive relationship exists between a
teacher and the student who is bullying, a meeting can be
organised whera the student is asked by the teacher to
make changes in hisher behaviour because of the harm it is
doing to another and because of the negative consequences
it ultimately has on the student who is bullying.

Maet with the student and ask student about the school's
rule or expectation about how to treat other people and
what he/she plans to do in the future with regards to the
student hefshe has bullied.

In a discussion, enable the student to choose how hefshe
will respond to your request for a cessation of bullying
behaviour while being aware of the consequences which
his/her choloe will hava {e.g., "You can continue to make
harmiful comments and I'll make a note in your diary or you
can be more respectiul and you can stay out of trouble.”).

If classreom meetings are a regular feature of the classreom,
a meating can be held to air opiniens and to brainstorm
solutions to the problem.
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Teacher Practices for Responding to Incidents of Bullying (cont)

Practice 13. Impose Consequences.

Practice 14. Parent Involvernent
(this practice may also
be implemented by the
student welfare person,
year level coordinator
or school principal).

If the bullying behaviour of the student i being repeated

— especially after reminders and conferences have not
influenced behaviour- impose immediate consequences the
“severity” of which suit the nature and frequency of the
bullying behaviour.

Parents/carers of perpetrator are informed of incident of
bullying with option of conference and provided with
suggestions for how to influence the bullying behaviour of
their child.

~P

Student Welfare Practices

When bullying behaviour persists or a serious incident of bullying occurs, the student should
be referred to the student welfare/wellbeing cocrdinator/counsellor who may implement one or more

of the following practices,
Behavioural Cantract.

Social and Emotional Education.

Restorative Conferencing.

Whole Day In-School Suspension.

Parent Conferencing.

Student who has bullied meets with student welfare
coordinator to develop a "behaviour contract” that outlines
a plan of positive action that helps studant move towards
acceptable and responsible behaviour.

Student who has bullied meets with student welfare
coordinater who provides social and emotional learning
experiences and skill building in empathy, conflict resolution
and resilience.

Problem selving, restorative conferencing with student
wha has bullied to provide support, develop empathy and
generate solutions to improve the situation.

When a student fails to take responsibility for making good
behavioural choices and continues to bully one or mora
students and after previous attempts to resolve the issue
have failed, the student is required to spend a full day at
school engaged in a saries of planned activities to develop
their insight into the impertance of wreating others with
respect and for all students to act in ways to protect the
right of everyona to feel safe.

Where the instance of bullying is severe, the student welfare
coordinator may elect to conduct more In-depth sessions
with parents covering different issues (e.g. parent-child
relationship) and topics (e.g. discipline strategias).
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Summary of Individual Action Planning for
Students who Chronically Bully

Behaviour management planning has within recent years based the develepment of individual behaviour
plans on a strength-building framework that focuses on meeting the needs of students who bully through
strengthening thair connections with their scheol, home and community as well as strengthening their
social and emotional skills and values.

The suggestions for developing individual behaviour plans for students who bully that appear below

are for students who have low or very low levals of social and emotional wellbeing. Individual strength
building pregrams are not, in terms of thelr comprehensivenass, designed for higher functisning students
who angage in bullying behavicur.

Building the Social and Emotional Strengths of Students Who Bully

Based on research that shews that many students wha bully have delays in one ar more of their
social and emotional capabilities, it i suggested that a focus of an individual action plan be on social
and emotional skills and values that need strengthening. Responsibility for strengthening these skills
and values can be assumed by teachers, parents and/or the student welfare person who may elect to
conduct individual or small group mentoring sessions once or twice a week in the areas of:
(1) Resilience (coping skills and positive, rational attitudes supporting emotional and behavioural seff-
management)
(2) Positive Social Orientation (social skills - empathy, conflict resalution, friendship making; values
- caring, respect, fair go, honesty, tolerance and inclusion)
(3) Paositive Work Orientation (work confidence, persistence, organisation, teamwork),

-+

Building Stronger School Connections for Students Who Bully

“Best practices” research on effective teaching indicates that achieving, well-adjusted students

perceive a variety of positive actions of teachers and scheol staff, The individual strength-building

action plan should incorporate the following actions which can be implemented by teachers and

staff.

(1) Promoting positive teacher-student, student-student relationships

(1) Communicating high expectations for behaviour and achievernent

(3) Enrolling students in classas and activities that accommodate their interests

{#4) Providing studants with special responsibilities and involving them in decision making

{5) Communicating respect and sensitivity for student’s background, culture and gender

(&) Actively ensuring the safety of student

{7) Modelling, communicating and reinfordng values of good character and sodial and emotional skills
(e.g., resilisnce, confidence, persistence, organisation)

(8) Providing student with multiple opportunities for success; using motivational methods.
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Building Stronger Connections Between Students and Family

Based on research that shows that students wheo display aggressive behavieur come frem homaes

where they do not perceive positive actions being displayed towards them on the part of their

parents/carers, an individual strength-building plan should based on perceived personal resources of

parents/carers include actions that ean help strengthen connactions in the fellowing areas:

{1} Promoting positive relationships with child

(2) Communicating to child high expectations for behaviour and achisvernent

(3) Providing child with spacial responsibilities and involving himfher in decision making

{4} Accommedating different interests of child with activities, programs and classes

(5) Being interested and involved in what child is learning

(6} Supporting and motivating child's learning

{7} Modelling, communicating and reinforcing values of goed character (e.g., cring, fair go, respect,
talerance) and social-emotional skills (e.g.. resilience, confidence, persistence, getting along).

+

Building Stronger Connections with Community for Students Who Bully

Based on research showing students who manifest negative social and emotional wellbeing are

discennected from their communities, an individual strength-building action plan should focus on the

strengthening of connections of a student who bullies with community programs, adults and positive

peers in one or more of the following areas:

{1} Providing opportunities for students 1o spend time with one or more adults (e.g. community
mentors) who care

{2} Providing opportunities for students to spend time with adults in the community who expect the
student to do well in school and to behave well

(3) Identifying special jobs and other opportunites in the community where students can be invited to help
others and to make their community a better place to five

(4} Identifying places students can go and programs/organisations to attend that accommedate their
interests (sport, music, art, chess, computers)

(3) Identifying places (organisations, clubs) where students can go to do fun things with “positive”
pears

(&) Identifying ways to help students feel safe on the way to school and when they come home from
school

(7) Identifying opportunities for students to spend time with adults in the students’ community who
demonstrate by their actions values of good character and other important social and emotional
skills (e.g., confidence, resilience, persistence, organisation, getting along)

(8) Providing sources of financial support to enable student access to a broad range of activities and
locating appropriate community agencies (e.g., domestic violence support, drug and alcohol
support, victims of crime)

29



A STRENGTH-BUILDING INTERVENTION PLAN FOR STUDENTS
WHO CHRONICALLY MISBEHAVE AND BULLY

...teachers, parents and the community working together to suppert students who behave
poorly by strengthening their positive connections with adult proctices and programs as well
as building students’ social-emotional capabilities.

[

THE PLAN
Strengthening Connections of Student
4 ' Y
Community School Home
S

Building Sccial and Emotional
Strengths of Student

e ! ™
Resilience Positive Social Positive Worl
Orientation Ovrientation

\

Student's Name: Jordan.

Tgay:h&r[c:i' My Bates

Today's Date: 12 Mawrch; 2007 Year: 6
Name of Student Welfare Person: Heathes

Who will meet contact parents/guardians to discuss program and enlist support?
Heather

Whe will meet with teacher(s) of student to provide support?

Heather

Who could meet with student on a regular basis to mentor students on social and
emotional capabilities?

Heathey

Wheo will have responsibility for connecting student to community?

Heather and Mothesr
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STRENGTHENING CONNECTIONS

Community

List those adults, actions and programs that could increase student's sense of
being connected with and valued by positive adults and peers and where social
and emotional skills and values are communicated:

Student will be organised to spend more time with one or more of the
following adults: scout leader, foothall conch; community mentor in jchool

Outside of school, the student will be supported to attend the following clubs,

organisations and programs that interest him/her (e.g., drums, science, building):
School band.

Outside of school, the student will be supported to go to places with “positive
peers" (organisations, clubs): Scouty, swimming cluly, breakfast club, computer
clulys; sporty cluby

Student and family to be connected with needed community services and
programs: Drug alcohol, howsing,; Salvation Army, community mental health

School

List those actions teacher(s) could engage in to increase the student's sense of
connectedness:

My Batey will communicate o Jordow in wayy that show he carey aboul, respecty
and valuey Jordeon:

Mr Bates will ide Jordown with more pradse when he behaves well:

He will provide Jordow with praize when he makes small feps inv completing:
schoolweork:

e will provide extra positive attention when Jordon completey schoolweork: he
finds havd-or boving saying "Yow are being persistent”  Mr. Bates will develop
opporTunities for Jordon tor pasticipale in activities that accommeodates
Jovdow'y interesty (e-g., biudding things; driuns; science, selling, leader of a

group

M Bmwﬂwmvfmd{mﬁw“m” such ag the importance of
for othery, being: respectful, honest and doing the right thing.

Mr. Bates will show Jovdon by his actions and words how tor organised; Tor

be persistent o confident and will provide feedback when Jordon demonstrates

appropriale behaviowry

Teacher Will communicale To Jovdon he can be juccessfil in clasy and. school:

Home

List those actions parents/carers could take to increase student’s sense of
connectedness:

Mothesr will spend-more Time with: Jorvdow dmtg—ﬁmw

Mother wi.u—}fﬂentq& oppmmmfbrjmﬂtyww i activities and.
programs that accommodates Jordow's interesty (e.g:, building things, diwms;
science; selling, leader of a-group)

Mother and Dad will thew move inferesT v what Jovdow iy leauning at school,
Pwmw@ﬂw;mdmbyﬂwawwmhw tor e get ovganised; be
peryistent and confident

Other: move - time with-dad-
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BUILDING STUDENT’S SOCIAL AND
EMOTIONAL STRENGTHS

List the social and emotional skills that need strengthening:
[V Resilience [¥]Positive Social Orientation M Pesitive Work Orientation

Describe Specific Behaviours for Student to Practice:

More Time spent ov daing mathy and- reading

Working cooperatively during: group work: -not getling oul of jeal

Not gefting angry when jomeone won't share equipment during lunchlime
and- recesy

Describe Ways the Social and Emotional Skills will be Strengthened by Others:

Mr Batey and parenty will provide feedback to chid- whew fordow
demorstrates the behaviowrs:

My Bales T discusy Periiatence and Resilience with whale class.

Heather o meel with Jordow once a- week for a few weeks To- discusy peristence
asd restlience i move definil:

List the Values that Meed Strengthening:

[JCaring Doing Your Best [ Fair Go [JFreedom []Honesty
[ Doing the Right Thing Respect [JResponsible []Accepting Others

Describe Ways for Student to Enact the Values in his/her Behaviour:

Jovdon will edit his work: before handing it in:

Jordow will not push v front and will allow othery to- have thedr tuwrn.
Jordon will stay in-hisy seal even when Mr Baley iy spending Tume with oTher
Hudenly

jardamt;rdLmbﬁrW"pdame” and will not tease other sudents:

Describe Ways the Values will be Strengthened by Others:

My Bates To remind clasy aboul the meaning of values ligted. above and. clasy
will discess wayy in which they can behave tor both demeonstrate and not
demornstrate the values.

Jordon's musn and dad will talk ter Jovden about how impertant it is for him
to try Tor do hiy best inhig school work, to give everyone a-fair go, tordo the
right thing wherw his teacher and: (parenty) are not avound. and o speak
respectfully tor othery] everyone atl home To- model These values

Jovdov will be pradsed- when he iy "caught” enacling The posilive behaviowrs
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ACTIONS TEACHERS CAN TAKE TO STRENGTHEN
THEIR CONNECTIONS WITH STUDENTS

MName of Student Date

Teacher Completing Survey

Directions: Read through the following list of different “good teaching practices” that the research
says meets the needs of all students incduding those with behavioural challenges. In the left-hand
column, tick (v those actions you could focus on in the coming weeks that the student would view
as being positive as well as those actions that would help you in the management of the student’s
behaviour and learning. Following this list is 2 Weelkdy Action Plan that has been developed to
summiarise which actions you have selected to strengthen your connection with the student.

STRENGTHEN POSITIVE TEACHER-STUDENT RELATIOMNSHIP

I. [] Spend more time talking with the student about things not directly related to school
(e.g.. hisfher interests, what hefshe did on weekend).

2. [ When the student does the wrong thing, use a more "positive™ tone of voice when talking with
him/her.

3. [ spend time just listening to the student and not offering opinion or advice.

4. [] Hold private conferences with student to see how to help.

5. [ Communicate to student in ways that show | care for, respect and value the student.

Other suggestions

COMMUNICATE HIGH EXPECTATIONS TO STUDENT

6 [ Spend time discussing important classroom rules with student indbvidually and what happens
when a rule is broken.

7. [ Provide student with more praise when he/she behaves well,

8. [] Tell the student that you expect him/her to do hisfher “personal best™ when doing schoobwork.

9, [] Provide student with praise when he/she makes small steps in completing schoolwork.

10.[] Provide extra positive attention and rewards when student completas schoohwork hefshe finds
hard or boring.

Crher suggestions

ACCOMMODATE STUDENT'S INTERESTS

11.] Find out what interests the student (e.g., art, mechanics, computers, chess).

12.1 Develop opportunities (e.g.. school club, assisting a teacher) for student to participate in
activities that accommedates student’s interests (e.g., art, wood working. mechanics).

13.[] Have student “tutor™ other students (same age, younger) in area of interest (e.g., maths).

Cither suggestions

INVOLYE STUDENT IN DECISION-MAKING, PROYIDE “SPECIAL” RESPONSIBILITIES

14.[] Give student more of a “say" when it comes to making decisions about the way he/she goes
about learning (e.g., who to work with, book to read for English project).

15.] Ask student to be “in charge” of something important like taking attendance sheet/lunch list to
office.

16.[] Involve student in design of behavioural, intervention plan.

Other suggestions
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BE SENSITIVE TO STUDENT'S GENDER, CULTURE AND HOME BACKGROUND

17.00] Go out of your way to show that you value the background (and culture) of student’s family.
18.[ ] Provide reading books that suit gender and cultural background of student.
I9.D Provide for student’s basic needs (hunger, clothing, hygiene)

Other suggestions

HELP STUDENT FEEL SAFE

20.[[] Touch base with students concerning whether hefshe feels safe from acts of bullying in any part
of the school grounds,

21.[] Take immediate action when | see or hear of acts of student being bullied or mistreated by
othears.

2. Reguiarly remind class (and student) of school rules concerning bullying, the consequences of
bullying and the importance of not being bystanders to bullying.

Other suggestions

PROVIDE SOCIAL-EMOTIONAL SKILLS AND YALUES EDUCATION

13.D Spend more time discussing “values” such as the importance of caring for others, being
respectiul, honest and doing the right thing.

24.[ ] Show by my own actions and words how to get erganised, to be persistent or confident.

25.[] Provide student with more feedback when he/she demonstrates teamwork and social skills.

26.[] Spend time discussing and illustrating the impertance of being aware of one's emotiens and
what to do when upset to manage one's emotions and behaviour.

Other suggestions

PROVIDE STUDENT WITH MOTIVATION AND MANY OPPORTUNITIES TO SUCCEED

27.[0] When student is doing schootwork in an area hefshe finds interesting, provide additional
opportunities to further his/her learning in the area by going to the library or helping him/her
locate a special program in the community,

28.1 Tempararily reduce difficulty level of material assigned so that student experiences ncraased
sucoass.

19.D Employ altermativa mathods of assessment (e.g., writing, telling, showing) to allow student
different ways to demeonstrate what he/she has learned.

30.[] Communicate by what | say and do that the student can be successful in my class and school.

Orther suggestions

: -
Of thosa actions you have ticked, list those actions of highest priority that you will take in the
following weaks to strengthen your connections with the student

N,
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ACTIONS PARENTS CAN TAKE TO STRENGTHEN
THEIR CONNECTIONS WITH THEIR CHILDREN

Marme of Child Data

Mame of Parent Completing Survey

Directions: Read through the following list of different parenting actions that meet the needs of all
children. Place a tick {v) to indicate those actions you could take your child would view as being
positive as well as those actions that would help you in the management of yeur child's behavieur
and learning. Following this list is a Weekly Action Plan that has been developed to summarise which
actions you have selected to strengthen your connection with your child.

SHOW YOUR CHILD YOU CARE

l. L__,| Spend more time with child doing fun things togather.

2. [[] Give child extra physical affection (hugs, kisses).

3. [ When child does the wrong thing, use a more “positive” tone of voice when talking with him/
her.

4. ] spend mere time just listening to child and not offering an opinion or advice.

5. [ Attend events (sport, school shows) where your child is a participant.

Other suggestions

COMMUNICATE WHAT YOU EXPECT OF YOUR CHILD'S BEHAVIOUR

6. D Discuss with my child propar manners, ways to behave and whart happens if hefshe
misbehaves.

7. D Provide child with praise when he/she behaves well and studies hard.

B. D Tell child that | expect him/her to do hisfher very best when deing school work,

9. D When child misbehaves, in a calm manner, remind child of bahaviour that ks
expected at home.

Other suggestions

PROVIDE YOUR CHILD WITH ACTIVITIES AND PROGRAMS THAT INTEREST HIM/HER

10.[] Take time to find out what interests child has (e.g., science, art, drama, music, fixing things,
gardening, photography, chess),
1. Find out about clubs; organisations and programs that cater for his/her areas of interest.

Other suggestions

PROVIDE ENCOURAGEMENT AND MOTIVATION

12.] Provide extra positive attention and rewards when child completes schoobwork hafshe finds
hard or boring.

13.[C] When child is doing schoobwork in an area hefshe finds interesting, | could provide additional
opportunities to further his/her learning in the area by visiting the library or signing him/her up
for a special program.

I4.D Communicate to your child that the harder hefshe tries, the better hefshe will do in school.

15.] Communicate to your child that you expect that he/she will be successiul in school,

Other suggestions

1 11z
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INVOLVE YOUR CHILD IN MAKING DECISIONS AT HOME AND PROVIDE HIM/HER WITH

SPECIAL RESPONSIBILITIES

16.] Give child more of a “say" when it comeas to making decisions about the way things are done at
homae.

17.[ Ask child to be “in charge” of sormething important like sebecting a family film o watch,

Other suggestions

BE INTERESTED AND INVOLVED IN WHAT YOUR CHILD I5 LEARNING ABOUT IN SCHOOL

18.] Ask your child questions about what hefshe is learning at school,
19.] Give your child help with hemework.

Other suggestions

COMMUNICATE IMPORTANT VALUES AND LIFE SKILLS

20.[] Spend time discussing “values” such as the importance of caring for others, being respactful,
henest and doing the right thing.

21.[C] Show child by your own actions how to be get organised, to be persistent or confident.

ZE.D Help your child understand how to make friends.

23. [] Discuss with your child ways to handle peer conflict and not getting too angry.

Other suggestions

Drescribe actions you will take in the following weeks to strengthen your connections with the
child.

iid |
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ACTIONS THAT HELP STRENGTHEN THE CONNECTIONS OF
STUDENTS WITH THEIR COMMUNITY

Mame of Student Date

Persen Completing Survey

Directions: Read through the list of different ways that young people can ba connected to and
supported by adults, organisations and programs in the community. This form can be complated

with a student's parent/guardian or other person at home or school wheo are familiar with child's
circumstances,

Place a tick (¢7) in the small circles next to those that you think would benefit the student. Then, write
down some specific suggestions for ways to connect the student with hisfher community.

Suggestions could include: attending a club, camp or program after school where child feals safe, is
with positive paers and is doing things that interast him/her; identifying a mentor in the community
who would communicate caring, high expectations and important values and life skills; locating
financial support or sponsorship from community organisation or business to cover.

Do you think the student would benefit from?

[Cspending time with one or more adults outside of school whe care about young pecple?
Suggestions

] Having additional places to go before and after school where he/she feels safe?
Suggestions

DSpending time with adults wheo will show by their words and actions that they value, respect and
care about your child?

Suggestions
DSpending time with one or more adults in the community who will discuss the importance of deing
well in schoel and bahaving well?

Suggesticns
D Being invohved in doing something to help others and to make the community a better place to live

in any ways?

Suggestions
D_}uining any clubs, organisations and programs that interest him/her (sport, music, art, chess,

computers, gardening) at school?

Suggestions
D Having plices to go to be with "positive peers” (scouts, guides, youth groups, sporting clubs)

outside of school?

Suggestions
DSpm\ding time with one or more adults outside of school whe display and can discuss values of

good character {e.g., respect, caring, tolerance, fair go ) and other impeortant [ife skills (e.g., time

management, confidence, parsistence, organisation, teamwork, resilience

Suggestions
D For family, identify sources of financial support (e.g., Rotary, church, local businesses) and locate

community agencies and services that can provide support as needed (e.g., community heafth

clinics, Sahvation Army).

Suggestions

{ iis
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STUDENT SOCIAL AND EMOTIONAL CAPABILITIES SURVEY
(SCHOOL REPORT FORM)

Teday's Date

Your Name

Position

Student's Name Grade/Year Leval

Student Gender: male famale

By answering the questions below concerning the student, you will provide valuable infermation that
will help to understand the inside qualitias of the young person that help him/her to be successful,
happy, physically healthy, and to have good relationships. After reading each description below, indicate
the extent to which the description is or is not like the student by circling the appropriate number, We
den’t expect you to be an “expert” in this area; rather, to help us with pointing out areas of strength as
will as challenges,

Cirche | for Mot at All Like Student Circle 4 for Like Student
Circle 2 for a Little Like Student Circle 5 for Very Much Like Student
Circle 3 for Somewhat Like Student

Example.

. Student likes to read. I r § 3 4 5

To indicate your opinion that the student likes to read, you would circle the number 4.

i 1T
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Circle | for Mot at All Like Student Circle 4 for Like Student
Circle 2 for a Little Like Student Circle 5 for Very Much Like Student
Circle 3 for Someawhat Like Student

STUDENT'S SCORE
Work Confidence
I. Appears confident when doing schosl work that is diffieule | 2 3 4 5
2. Seerns confident whan learning something new. I F 3 4 3
3. Speaks up in class and puts up hand to answer difficult questions, I i 3 4 3
TOTAL
Persistence
4, Tries very hard to finish all school work, especially tasks he/sha
finds difficult. I 2 3 4 5
5. Believes that the more effort she/he puts into histher school waork,
the better the result. I 2z 3 4 5
6. Believes that to be successful in school, shefhe sometimes has to do
those things that are boring and not fun. I 2 3 4 &5
TOTAL
Organisation
7. Hig/her desk and schoolbag are tidy and things (pencils, books,
homework) are where shefhe can easily find them, | 2 3 4 5
8. Remembers to bring to school everything shefhe needs {pencils, books,
hemework) and gets things done on time, | r 3 4 5
9. Understands that setting a goal to de his/her best can help him/her
learn and get a good grade. | 2 3 4 5
TOTAL
Getting Along
10. Works well with classmates, especially those who are from
different backgrounds or may speak different languages. I Z 3 4 5
I 1. Follows important classroom rules. I i 3 4 35
12. Is good at solving problems sha/he has with other paople
without fighting. I 2 31 4 5
TOTAL
Resilience
13. Is good at staying cabm in challenging situations and with
difficult people. I 2 3 4 5
14, When shefhe gets very upset, does not fight nor stays away
from friends. I 2 3 4 5
15. After getting upset, calms down quickly and bounces back to
work or friends. 1 2 3 4 5
TOTAL
Caring (Care and Compassion)
16, Approaches someane who seems unhappy. | ri 3 4 5
17. Offers assistance to others who need help, | r k| 4 5
18. Eats healthy food. I 2 3 4 5
TOTAL
Deing Your Best
19. Tries te do his/her best in schoobwork. I 2 3 4 5
20, Comphetes work at high standard, I 2 3 4 5
21, Chooses to behave well | 2 3 4 &
TOTAL

Hak
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Circle | for Mot at All Like Student Circle 4 for Like Student

Cirche 2 for a Litthe Like Student Circle 5 for Very Much Like Student
Circle 3 for Somewhat Like Student
STUDENT'S SCORE
Fair Go
2. Makes sure everyone has a turn. | 2 3 4 5
13. Plays by the rules. | 2 31 4 5
24. Shares things with everyone, l 2 3 4 5
TOTAL
Freadom
15. Believes that people from different backgrounds have the right to
express themselves. I 2 3 4 5
16. Accepts differences of opinion without arguing too much. I 2 3 4 5
27. Sticks up for others’ right to say, dress and act the way they want. I 2 k| 4 5
TOTAL
Honesty and Trustworthiness

28. Tells the truth as much as possible, |
29. Does not cheat. I

Lo
Lad
Y
(%]

30. Tells othars what he/she honestly feals and wants, | 3 4 5
TOTAL

Doing the Right Thing (Integrity)

31. Does the right thing even when an adult is not looking. I 2 3 4 5

1. When saying hefshe will do somuething, can be counted on

to follow through. I rd 3 4 5
33. Makes good choices when someone wants him/her to do
the wrang thing. I 2 3 4 5

TOTAL

Respect

34, Speaks nicely to people from all different backgrounds. I r 3 4 3

35. Shows respect to people who are different. | 2 3 4 5

36. Listens carefully to what others say and want to do. I 2 3 4 3
TOTAL

Responsibilicy

37. Sorts out problems with others without fighting. I 2 3 4 5

38. Is helpful to family, friends and teachers. I 2 3 4 5

39. Cares about the environment and animals. 1 2 3 4 5
TOTAL

Acceptance of Others (Understanding, Tolerance and Inclusion)

40, Accepts people with different customs and beliefs. I 2 3 4 5

4. Asks peers from different backgrounds to join in. I 2 3 4 5

42, Chooses to join in with others from different backgrounds. | i 2 4 5
TOTAL

i 1
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Goals of You Can Do It! Education

for Young People

Achievement,
Positive Behaviour
and Relationships,

Emotional
Well- Being

Effective Teaching
Positive Parenting
Community Support

Getting Along Organisation Persistence Confidence

Resilience
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Ways to Introduce You Can Do It! Education

Today, YCDI's principles, programs, and pedagogiesemployed in thousands of schools
across the United Kingdom, the United States, Alistfrand New Zealand. The following list
describes different ways that YCDI has found ity weio school and homes.

YCDI Social and Emotional Learning Curricula

YCDI Early Childhood Program
Program Achieve (Primary)
Program Achieve (Secondary)
YCDI Student Mentoring Program

Integration of YCDI throughout Classroom

Images (5 Foundations, 12 Habits of the Mindpthiyed in classroom

Explicit statements of 5 Foundations presentetidisplayed in classroom
Behaviour-specific feedback communicated whedests demonstrate 5 Foundations
Integration in language arts

Integration of academic and YCDI learning

Assessment and reporting of students’ learnfrigyfeoundations

School-wide Programming/Culture

School’s mission statement

Images (pictorial statements/illustrations)

School principal's/head teacher’s regular publatements concerning Foundations
School assemblies (Foundations recognised)

Student awards recognising student use of Fdioma

YCDI Early Identification and Intervention

Universal screening of young children’s sociadl@motional development (5 Foundations)
Early intervention (special attention, classrqgmmmgramming)
Parent involvement

Behaviour Management

5 Foundations and 12 Habits of the Mind incogped into behaviour management plans
Students recognised by teachers/staff/fadmitistrand parents when display 5 Foundations in
their behaviour

Students provided with opportunities to self-ibmnown behaviour related to 5 Foundations
Students receive 1:1 small group or individuahtoring where they are taught 5 Foundations

Staff Development and Training

Building teacher personal capabilities in woeqa (resilience, confidence, persistence,
organisation, getting along)

Parent Education

YCDI Early Childhood Programme (Teacher Guide\Working with Parents)

Investing in Parents (Parent Education Programme

Developing the Social-Emotional-Motivational Cpetence of Young People with Achievement
and Behavioural Problems: A Guide for Working withrents and Teachers

School-Home Newsletters that reinforce teachif@undations at home

Assessment and Accountability (Teacher, StudewitParent Surveys)

Students’ 5 Foundations
Teacher social and emotional teaching practices
School culture
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