




Today

• Current understandings: Affect Theory & the Compass of Shame

• The moral emotions: shame and guilt – new perspectives

• Good pride and Bad pride

• Application to Restorative Practices

• Promoting moral development of students/adults in schools



Donald Nathanson, 1992. Shame and Pride: Affect, Sex, and the birth of the Self.

http://www.tomkins.org/Affect_Script_Psyc.html



Hardware

Firmware

Software

central nervous system, neurotransmitters,
muscles, hormones, etc

affects, drives

learning, social conditioning, experience

‘BIOLOGY’

‘BIOGRAPHY’

The human emotional system…

Donald Nathanson, 1992. Shame and Pride: Affect, Sex, and the birth of the Self.
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affect

feeling

emotion



Donald Nathanson, 1992. Shame and Pride: Affect, Sex, and the birth of the Self.

Positive Affects

• Interest – Excitement

• Enjoyment – Joy

Neutral Affect

• Surprise – Startle

Negative Affects

• Fear – Terror

• Distress – Anguish 

• Anger – Rage

• Disgust

• Dissmell

• Shame – Humiliation 
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Positive Affects

• Interest – Excitement

• Enjoyment – Joy

Neutral Affect

• Surprise – Startle

Negative Affects

• Fear – Terror

• Distress – Anguish 

• Anger – Rage

• Disgust

• Dissmell

• Shame – Humiliation 

An impediment to our enjoying 
the positive affects



“As soon as we focus our attention where the spotlight falls,
our best problem solving brain starts to work on whatever appears. 

Nevertheless, in the case of shame, it usually shines on something 
we’d rather not know or even think about!”

Donald Nathanson, 1992. Shame and Pride: Affect, Sex, and the birth of the Self.

The ‘Spotlight of Shame’



The process we use to rationalise wrongdoing that threatens 
our ethical identity (that we are ashamed of)

Our management strategy can be 
adaptive or maladaptive

Ahmed, E., Harris, N. Braithwaite, J., & Braithwaite, V., 2001
Shame Management through Reintegration Cambridge University Press
quoted in: Brenda Morrison, 2005 Restorative Justice in Schools (Pre-publication draft)

Shame Management



In the wake of wrongdoing, we manage shame 
adaptively when we:

1. Admit the wrongdoing

2. Take responsibility for the effects of our action

3. Make amends for the harm done

Ahmed, E., Harris, N. Braithwaite, J., & Braithwaite, V., 2001
Shame Management through Reintegration Cambridge University Press
quoted in: Brenda Morrison, 2005 Restorative Justice in Schools (Pre-publication draft)



Or, we can manage it maladaptively by recourse to 
four given sets of scripts for denying the 
shame emotion…

Nathanson’s  ‘Compass of Shame’

Donald Nathanson, 1992. Shame and Pride: Affect, Sex, and the birth of the Self.
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The Compass of Shame



We manage shame adaptively when we:

1. Admit the wrongdoing

2. Take responsibility for the effects 
of our action

3. Make amends for the harm done

‘BIOGRAPHY’



“the key issue with shame management is helping wrongdoers 

acknowledge and discharge shame 

rather than displace shame into anger”

Braithwaite, J. (1989) Crime, Shame and Reintegration. New York: Cambridge University Press



Brenda Morrison, 2005 Restorative Justice in Schools (Pre-publication draft)

“there is a relationship between institutional disciplinary style
and the development of shame management strategies”



The Moral Emotions: Shame and Guilt

A new perspective
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Self-conscious emotions

Require the capacity to:

• recognise the self as separate, and reflect upon the self

• evaluate against internal or societal standards

Tangney, JP & Dearing, RL 2002, Shame and Guilt, Guilford Press, New York.

Shame

Guilt

Pride



Empirical studies:

• College students

• General adult population (airport)

• Fifth graders, their parents & grandparents 

• Inmate population

Tangney, JP, Steuwig, J & Mashek, DJ 2007, ‘Moral Emotions and Moral Behaviour’, Annual Review of Psychology, pp. 58: 345-372.



Is there a difference between shame and guilt?

If so, what is the nature of the difference?

Are both equally adaptive emotions?

Is it important to distinguish between them?



Shame Guilt

Tangney, JP, Steuwig, J & Mashek, DJ 2007, ‘Moral Emotions and Moral Behaviour’, Annual Review of Psychology, pp. 58: 345-372.

a differential attribution for a failure or transgression



Shame Guilt

evaluation of the self

feel badly about the self

“How could I have done that?”

generally much more painful

emotions: shrinking, feeling 
small, feeling worthless, 
powerless

evaluation of specific behaviour

feel badly about something we’ve done

“How could I have done that?”

generally less painful

emotions: tension, remorse, regret

Tangney, JP, Steuwig, J & Mashek, DJ 2007, ‘Moral Emotions and Moral Behaviour’, Annual Review of Psychology, pp. 58: 345-372.



SELF

SELF OTHERS

OTHERS

others’ evaluations of self

effects on others

others’ evaluations of self

effects on others

SHAME

GUILT



Shame Guilt

evaluation of the self

feel badly about the self

“How could I have done that?”

attempts to deny, hide or 
escape the situation

“duck the heat”

‘Compass of Shame’?

evaluation of specific behaviour

feel badly about something we’ve done

“How could I have done that?”

towards reparative action, confessing, 
apologising, undoing

“face the music”

MOTIVATIONS

Tangney, JP, Steuwig, J & Mashek, DJ 2007, ‘Moral Emotions and Moral Behaviour’, Annual Review of Psychology, pp. 58: 345-372.



Shame Guilt

evaluation of the self

feel badly about the self

“How could I have done that?”

interferes with empathic 
connection

(self-oriented personal distress)

evaluation of specific behaviour

feel badly about something we’ve done

“How could I have done that?”

associated with perspective-taking 
and other-centred empathy

OTHER-ORIENTED EMPATHY

Tangney, JP, Steuwig, J & Mashek, DJ 2007, ‘Moral Emotions and Moral Behaviour’, Annual Review of Psychology, pp. 58: 345-372.



Also interested in dispositions or propensities towards either 
shame or guilt.

More susceptible to anticipatory and consequential 
experiences of shame or guilt.

Shame-proneness Guilt-proneness

Tangney, JP & Dearing, RL 2002, Shame and Guilt, Guilford Press, New York.



prone to anger/hostility

manage anger in destructive 
ways – externalising

‘Compass of Shame’?

less prone to anger

manage anger more constructively = 
more likely to discuss rationally

ANGER and AGGRESSION

Shame-proneness Guilt-proneness

Tangney, JP & Dearing, RL 2002, Shame and Guilt, Guilford Press, New York.



no evidence that shame inhibits 
immoral behaviour

no effect on recidivism 
(inmates)

evidence that guilt inhibits immoral 
behaviour

protective factor against recidivism 
(inmates)

DETERRING/INHIBITING IMMORAL BEHAVIOUR

Shame-proneness Guilt-proneness

Tangney, JP & Dearing, RL 2002, Shame and Guilt, Guilford Press, New York.



Higher levels of:

anxiety, depression, low self-
esteem, eating disorder 
symptoms, suicidal ideation

lower levels of psychological distress

higher psychological resilience

PSYCHOLOGICAL SYMPTOMS

Shame-proneness Guilt-proneness

Tangney, JP & Dearing, RL 2002, Shame and Guilt, Guilford Press, New York.



Longitudinal Study…
5th Grade, parents & grandparents

then 7/8th Grade, parents & grandparents
then High school graduates, parents & grandparents

Tangney, JP, Steuwig, J & Mashek, DJ 2007, ‘Moral Emotions and Moral Behaviour’, Annual Review of Psychology, pp. 58: 345-372.



Shame-proneness
(in 5th grade)

Guilt-proneness
(in 5th grade)

At age 18:

Less likely to have applied for college

Less likely to practise safe sex

More likely to be using drugs/alcohol, 
and to have started earlier

(‘hard’ drug users were all ‘off the scale’
for shame-proneness in 5th grade)

At age 18:

More likely to have applied for college

Fewer sexual partners

More likely to practise safe sex

More likely to use birth control

Less likely to be using drugs/alcohol, 
and to have started later

Less likely to drive under the influence      
vb

Tangney, JP, Steuwig, J & Mashek, DJ 2007, ‘Moral Emotions and Moral Behaviour’, Annual Review of Psychology, pp. 58: 345-372.



Shame-proneness
(in 5th grade)

Guilt-proneness
(in 5th grade)

At age 18:

More likely to have attempted suicide

Less likely to be making contributions 
through community service

At age 18:

Less likely to have been arrested

More likely to be making contributions 
through community service

Each of these findings held even when controlling for factors 
such as levels of aggression, parents’ socioeconomic status 
and mothers’ level of education…

Tangney, JP, Steuwig, J & Mashek, DJ 2007, ‘Moral Emotions and Moral Behaviour’, Annual Review of Psychology, pp. 58: 345-372.



Inmate Study…
On entry to prison

then six months later
then 12 months after release

Shame-proneness Guilt-proneness

Deny responsibility

Self-oriented personal distress

No deterrence of aggression

Psychological symptoms

Substance abuse

Accept responsibility

Other-oriented empathy

Low aggression

Psychological resilience

Low substance abuse

Measurably less likely to re-offend in 
first year out

Tangney, JP, Steuwig, J & Mashek, DJ 2007, ‘Moral Emotions and Moral Behaviour’, Annual Review of Psychology, pp. 58: 345-372.



“Considering

the welfare of the individual,

their relationships, and

the good of society in general…

guilt is the

moral emotion

of choice.”

Tangney, JP, Steuwig, J & Mashek, DJ 2007, ‘Moral Emotions and Moral Behaviour’, Annual Review of Psychology, pp. 58: 345-372.



Shame offers little opportunity for redemption...

…whereas Guilt can offer multiple pathways

Shame might serve some limited useful purpose…

Guilt can sometimes be a maladaptive response…

Tangney, JP, Steuwig, J & Mashek, DJ 2007, ‘Moral Emotions and Moral Behaviour’, Annual Review of Psychology, pp. 58: 345-372.



SHAME
PRONENESS

GUILT
PRONENESS



We manage shame adaptively when we:

1. Admit the wrongdoing

2. Take responsibility for the effects 
of our action

3. Make amends for the harm done

Donald Nathanson, 1992. Shame and Pride: Affect, Sex, and the birth of the Self.

SHAME
PRONENESS

GUILT
PRONENESS

guilt



SHAME
PRONENESS

GUILT
PRONENESS

Conjecture:

•Shame-proneness may be the ‘default position’
• Difficult for young child to separate ‘self’ from 

‘behaviour’

•Environment, nurture, may determine any ‘movement’
towards guilt-proneness



PRIDE



arrogant pride authoritative pride

alpha pride beta pride

hubristic pride authentic pride

(Nathanson 1992)

(Tangney, Steuwig & Mashek 2007)

(Tracy & Robins 2004)

Donald Nathanson, 1992. Shame and Pride: Affect, Sex, and the birth of the Self.

Tangney, JP, Steuwig, J & Mashek, DJ 2007, ‘Moral Emotions and Moral Behaviour’, Annual Review of Psychology, pp. 58: 345-372.

Tracy, JL & Robins, RW 2004, ‘Putting the Self into Self-Conscious Emotions: A Theoretical Model’, Psychological Enquiry, pp. Vol 15, No2, 103-125.

vs

vs

vs



hubristic pride authentic pride

attributes success to a more global 
assessment of the self

“I succeeded because I’m great!”

attributes success to the effort made –
i.e. to specific behaviour

“I succeeded because I worked hard”

Tracy, JL & Robins, RW 2004, ‘Putting the Self into Self-Conscious Emotions: A Theoretical Model’, Psychological Enquiry, pp. Vol 15, No2, 103-125.



hubristic pride authentic pride

may underlie narcissistic 
aggression

hostility

interpersonal problems

self-destructive behaviours

psychological symptoms parallel 
those of shame

diminished capacity for empathy

promotes achievement

contributes to pro-social development

genuine & deep-rooted sense of self-
esteem

psychological resilience parallels that 
of guilt

greater other-centred empathy

Tangney, JP & Tracy, J 2011, ‘Self-Conscious Emotions’, in Handbook of Self and Identity, Guilford Press, New York.



Tangney, JP & Tracy, J 2011, ‘Self-Conscious Emotions’, in Handbook of Self and Identity, Guilford Press, New York.

“…authentic pride is the more

moral

pro-social

achievement-oriented

form of the emotion.”



internal – ownership

unstable – changeable

specific – particular behaviours
= focus on learning as process of change



How we address any incident of wrongdoing could 
promote a predominantly shame-like or guilt-like 
response…



“Behaviour is confronted with 
disapproval…

…within a continuum of
respect and support”

Braithwaite, J. (1989) Crime, Shame and Reintegration. New York: Cambridge University Press



“love the sinner,
but hate the sin”

Augustine, City of God XIV, 6Augustine, City of God XIV, 6
~ 420 AD~ 420 AD



The

is the problem.

The

is not the problem.



MORAL DEVELOPMENT



Moral development depends upon:

• the discernment and adoption of appropriate moral standards

• the development of moral reasoning skills

• the capacity for appropriate and healthy moral emotions

Promoting guilt-proneness over shame-proneness

encouraging guilt responses rather than shame responses

enabling authentic pride rather than hubristic pride



Moral development depends upon:

• the discernment and adoption of appropriate moral standards

• the development of moral reasoning skills

• the capacity for appropriate and healthy moral emotions

A special challenge in schools…

• the nature of the learning process – which relies upon failure

• the public (peer) context – potential for shame-inducing 



Teachers can give attention to:

• discipline practices

• classroom practices

• pedagogy

• evaluation techniques

Each of which can separate the 
self from specific behaviour



Discipline practices:

• accentuate the behaviour, not the person

• focus on the consequences for others

• help children develop reparative skills

• avoid public humiliation

• avoid teasing, derisive humour

• place discipline actions in a nurturing context

• using ‘induction’

giving (or eliciting) reasons for them to change their behaviour, 
based on consequences for others, delivered with sincere 
affect



Classroom practices & pedagogy:

• Promote a ‘mastery orientation’ rather than a ‘performance orientation’

Mastery orientation

• effort and outcome causally related

• learning is valued intrinsically

• focus is on personal achievement and improvement

Performance orientation

• focus on ability/self-worth

• success evidenced by doing better than others



TASK
• Focus on the meaningful aspects of learning activities
• Design tasks for novelty, variety, diversity, and student interest
• Design tasks that offer reasonable challenge to students
• Help students establish short-term, self-referenced goals
• Support development and use of effective learning strategies

AUTHORITY
• Focus on helping students participate in the decision-making
• Provide “real” choices where decisions are based on effort, not ability
• Give opportunities to develop responsibility and independence
• Support development and use of self-management and monitoring skills

EVALUATION/RECOGNITION
• Focus on individual improvement, progress, and mastery
• Make evaluation private, not public
• Recognize students’ effort 
• Provide opportunities for improvement
• Encourage view of mistakes as part of learning

MOTIVATION PATTERNS
• Focus on effort and learning
• High intrinsic interest in activity
• Attributions to effort
• Attributions to effort-based strategies
• Use of effective learning and other

self-regulatory strategies
• Active engagement
• Positive affect on high effort tasks
• Feelings of belongingness
• “Failure-tolerance"

Ames, C 1992, ‘Classrooms: Goals, Structures and Student Motivation’, Journal of Educational Psychology, pp. Vol 84, No 3, 261-271.

Promoting a Mastery Orientation



Teachers as role models

‘Being an adult in a school is a profound moral challenge’
Weissbourd, R 2003, ‘Moral Teachers, Moral Students’, Educational Leadership, pp. Vol 60, No 6

• appreciate students perspectives, separate from their own

• admit and learn from moral error

• model moral reasoning and moral behaviour

• model restorative practices, reparation

Cognitive apprenticeship  Moral apprenticeship



Coordination/integration of effort

• policy

• school structures

• teaching & learning processes

• explicit character education

• classroom pedagogy

• behaviour management

• adult modelling

• staff development

Folsom, C 2005, ‘Exploring a New Pedagogy: Teaching for Intellectual and Emotional Learning (TIEL)’, Issues in Teacher Education, Vol 14, No 2, 75-94.




