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Section 2 - Teaching and Learning & Section 3 - Pastoral Care/Discipline

Key Project 2-3.K.1 - Primary, Middle and Senior Schooling Projects

2-3.K.1. Primary, Middle and Senior Schooling Projects

The parallel projects aim to put in place structures, curriculum and pedagogies and pastoral care specifically designed to cater for
the needs of students at different stages of their development, while ensuring a smooth transition from one to the other. While the
focus of the projects is the renewal of curriculum and teaching and learning approaches in order to encourage greater student
engagement with and success in the learning process, the separate projects recognise the different purposes of schooling and
the differing needs of students at each stage.

The Schooling Project

2003 - 2004

The initial research and development phase of the Schooling Project began in earnest by mid-2003 (and, in
fact, continues to the present day). The purpose of the initial study phase was to investigate best practice in
the areas of boys’ education, behaviour management, school organisation, curriculum design and delivery,
pedagogy, and staff development. The research was largely undertaken by two staff members under the
direction of a Steering Committee, and findings from this study formed the basis of ongoing consultations
with numerous groups within the staff and College Leadership. The development of the Villanova College
Curriculum Framework was one of the first outcomes of this collaborative process.

By the beginning of 2004, certain directions were emerging for the Schooling Project. These directions
included the possible adoption of a Restorative Practices approach to behaviour and relationship
management, the potential held by the Dimensions of Learning framework for a renewal of curriculum
planning processes and pedagogy, and a close examination of the benefits of the ‘three schools’ structure’
amongst a number of other more minor potential reforms. At the end of Term One, 2004, a consultative
conference was held for College staff at Riverglen Conference Centre, Indooroopilly, at which these
directions were detailed and the views of the staff canvassed. The Conference included keynote speakers
from academia and from other schools, as well as our own staff presenters, and culminated in decision-
making processes focusing on the major themes emergent at the time. By the end of this intensive three-day
program, a strong consensus emerged in support of the directions proposed.

Later in 2004, a structured Professional Development Program was commenced for staff to begin studying
both Restorative Practices and Dimensions of Learning and developing ways of implementing these two
frameworks within the College. In Restorative Practices, we drew largely upon the experience of one of the
pioneers of this approach in Queensland. In Dimensions of Learning, we initially utilised the services of a
local practitioner, before eventually seeking advice and training from the American originators of the
framework. This PD Program continued to gather pace and intensity during 2005 and 2006. Towards the end
of 2004, considerable work was put into partially restructuring the secondary timetable to allow some limited
trialling of middle schooling approaches in Years 7 and 8 in 2005.

2005

While the Professional Development Program for all staff across the College continued throughout 2005,
some initial changes towards a middle schooling approach in curriculum and pedagogy were trialled with
Year 7 and 8. 

In Year 7, this revolved around re-designing curriculum and restructuring the teacher team. In Year 8, the
trials focused on significantly reducing the number of teachers a student needed to negotiate by establishing
teacher teams to teach across either the humanities or the maths/sciences. Significant release time was



6

provided to the Year 8 team in order to enable them to meet the significant curriculum design challenges
posed by middle schooling approaches. It was not possible to provide extra release time to the Year 7
teachers to accommodate the extra demands of planning new curriculum. To alleviate this problem to some
extent, the teachers were formed into two small teams each charged with focussing on either the humanities
or maths/science/technology areas of the curriculum.

The team approach to curriculum development was an attempt to encourage teachers to take ownership of the
program and to draw upon the combined talents and wisdom of the group. The Year 7 team consisted of the
four Core teachers, whereas in Year 8 there were six teachers in the humanities team and four in the
maths/science area. Each Year 8 team met to plan curriculum and devise teaching and learning strategies
three times each week, and for inservice and discussion of broader issues once each week. During the year
the maths/science team, in particular, suffered from the departure of some key team members who were
appointed to promotional positions in other schools and to a university.

Towards the end of 2005, the new Head of the Junior School and the new Head of the Middle School were
appointed to take up their positions in 2006. In the Middle School, a Humanities Coordinator and a
Maths/Science Coordinator were appointed for 2006. This resulted in some re-organisation of duties for
some of those coordinators traditionally responsible for their subject area from Year 8 through to Year 12. In
addition, teachers were appointed to be Year Level Coordinators in the Middle School from the beginning of
2006. Before the end of 2005, the Pastoral Care team began work on deepening their understanding of
Restorative Practices and envisioning how their approaches in the Middle School might need to be different
to effectively meet the needs of their new charges.

2006 - 2007

The Professional Development Program for staff using both the expertise of the College’s staff and that of
the McREL organization from Colorado, USA, continued throughout 2006 and into 2007.

In 2006, the Junior School and the Middle School were formally inaugurated.

With the appointment of the new Head of School came the reorganisation of the former 5-7 Primary school
into a Junior School consisting of Years 5 and 6. An examination and review of the curriculum in the
broadest sense saw new units of work introduced across the key learning areas. These new units were
developed in response to the QSA and Archdiocesan syllabuses, but in the structure of the Villanova
Curriculum Framework and using the planning devices of the Dimensions of Learning. This curriculm
development is, by necessity, an ongoing process.

In addition, a social skills program was developed and its implementation begun. Aimed at supporting and
furthering the aims of the Pastoral Care program, but located within the classroom curriculum, this program
is conducted across the two year levels in the Junior School.

To enhance the use and integration of information and communication technologies across the curriculum in
the Junior School, an existing classroom was converted to become an Information Technology laboratory
and fitted out with computers, projection facilities, printers and other peripherals. Other classrooms were
refurbished or moved in order to provide a more focussed Junior School precinct within the College. The
Junior School library was moved to under the Secondary library, freeing up spaces that were converted into
classroom spaces.

In the Middle School the new Head of School and the two Curriculum Coordinators took up their positions
in 2006. For the first time, this saw staff with specific responsibilities that spanned the Year 7, 8 & 9 levels.

In the Pastoral Care Team, the appointment of the three Year Level Coordinators saw a return to a
‘horizontal’ Pastoral Care structure, while still maintaining ‘vertical’ connections through the House and
Pastoral Care Group system. The former ‘secondary’ vertical Pastoral Care Group structure was maintained,
but split into Middle School PC Groups (consisting of students in Years 7, 8 & 9) and Senior School PC
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Groups (with students from Years 10, 11 & 12). Each Middle School PC Group was partnered with a Senior
School PC Group to enable relationships to develop across the Schools and to provide some continuity of
care for students as they progress from the Middle School to the Senior School. Teachers were appointed as
House Facilitators to oversee the development of House identity and spirit and to provide direction and
leadership, particularly for the students in leadership positions within the Houses, both in Middle School and
in the Senior School. 

The Langlands building, in the centre of the College, was established as the base for the Middle School
leadership. A Middle School precinct, including some buildings and classrooms used exclusively by the
Middle School and a dedicated playground area, was established to give the new Middle School students a
home and an opportunity to feel connected physically to their area within the College campus. The
development of the Middle School playground area is a continuing project.

One of the aims for the development of the Middle School was to encourage students to better connect with
one another and with the College and to this end, the Middle School curriculum and staffing is specifically
designed to reduce the number of teachers responsible for each student to encourage stronger relationships.
In Year 7, students have primarily one Core teacher who takes them for the majority of the week. In Year 8,
this becomes two Core teachers - one for the Humanities and one for Maths/Science. In Year 9, students may
have different combinations of teachers, but no student has more than four teachers across the six Core areas.
This progressive increase in the number of teachers a student needs to negotiate in a week helps to begin
preparing students for their experience in the Senior School, while still maintaining the strong connections
and community of care necessary at the lower Year Levels.

The development of the Middle School curriculum, commenced in part at least in 2005, continued through
2006 and continues to the present day. In 2006, the Year 9 timetable was restructured to allow an expansion
of the Physical Education in the curriculum, and to introduce a Personal Development period into the week.
More broadly, the formal establishment of the Middle School enabled the curriculum structure and process to
be viewed and developed over the three-year period. With a parallel focus on reforming the nature and
purposes of assessment, the teaching and learning work in the Middle School is focussing very strongly on
skills development both in the key learning areas and in the process of learning itself. With the change in
teacher team structure, teachers are better able to get to know and understand their students and this has
enabled the Middle School to provide more extensive feedback and more meaningful communication with
parents about student progress and learning needs.

To enable at least a partially-phased implementation of the three Schools, the formal commencement for the
Senior School was set for 2007, with some intermediate steps put in place during 2006. 

These intermediate steps towards the Senior School in 2006 included the interim appointment of three Year
Level Coordinators to serve the Pastoral Care and discipline needs of Years 10, 11 and 12, and the trialling
of new procedures for subject selection in Year Ten to prepare for Year Eleven. The development and
implementation of the Senior Education and Training (SET) Plan process in Year Ten, 2006, coincided with
the planning and development of new Year Ten courses for 2007. After considerable consultation and
consideration, the new Year Ten curricular program was decided and timetable structures re-designed to
support it. The curricular redevelopment aimed to maintain a broad Core Program with an extensive range of
electives, but to introduce significant choice into the Core Program itself. The new program provides for the
majority of a Year Ten student's weekly timetable to be in classes of the student's own choice and seems, at
least anecdotally, to have led to real benefits in terms of student engagement and interest in their studies.

In 2006, the position of Vocational Education and Training Coordinator was reinstated to better enable the
College to explore and manage the access of Senior School students to vocational education opportunities
through outside providers. This resulted in increased uptake of vocational education options within the
Senior Certificate framework, presumably ensuring greater levels of success for students not aiming for
university entrance.
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In 2006 also, the former ‘double-storey primary building’ and the three classrooms under Goold Hall were
turned over exclusively to Senior School use. The former primary building was named ‘Lecceto’ and became
the base for the College Curriculum Office and the Senior School Pastoral Care Team. 

Towards the end of 2006, a new Head of Senior School was appointed and Year Level Coordinator positions
filled to begin in 2007. For 2007, it was decided that the Senior School Pastoral Care structure would consist
of the Head of School, also responsible for one Year Level (10), and two Year Level Coordinators (11 & 12).
It is anticipated that a third Year Level Coordinator will most likely be appointed for 2008.

In 2007, the Senior School Pastoral Care Team has begun the long process of creating and establishing a
Senior School identity based on the themes of Responsibility, Commitment and Sense of Purpose. It is clear
that the Senior School is currently the School with the least well-defined physical ‘precinct.’ It is hoped that
a strong sense of identity and a more well-defined physical ‘precinct’ be developed over time.

The issue of the clarity with which an area can be declared a ‘Senior School area’ is not incidental to the
potential success of the Senior School. As our architects have pointed out, and as is apparent from the
benefits that have flowed from dedicated Middle School and Junior School areas, both the allocation of space
and the physical environment of that space is pivotal to the use of the space by those for whom it is intended.
The expectation of a more adult-type behaviour among Senior students would be encouraged by having
access to an environment which encourages such social and individual behaviour.

Key Project 2.K.2 - Teacher Professional Development

2.K.2. Teacher Professional Development in Teaching adolescents, Information Technology etc

To support, and complete, the work of the renewal project in teaching and learning, the targeted and structured professional
development program aims to more than adequately resource the teaching staff to make the transition to the new approaches.
Building on the current expertise and experience of the staff, this program will serve to update their skills through access to both
internal and external programs. While the major focus of the program will be the further development of knowledge and skills in
effectively working with boys at the various stages of their development, a necessary secondary focus will be on the increased
use of information and communication technologies in the provision of quality teaching.

Some of the focus areas of the structured Professional Development Program that has accompanied the work
of the Schooling Project have been modified in the light of the directions established as part of the Project.

While the focus on ‘Boys’ Education’ has been maintained, the Program of Professional Development has
been expanded to include two further major focuses, namely the Restorative Practices philosophy and the
Dimensions of Learning framework. The boys’ education focus saw the College engage Ian Lillico, a
renowned speaker in the area and Churchill Fellow, to lead staff through the results of his research.
Additional material relating to boys’ education was studied and explored as part of the Project research
phase, and since, using the work of the Family Action Centre from the University of Newcastle. The research
and articles published in their Boys in Schools journal continues to inform practice and decision-making
across the College.

With the Schooling Project decision to adopt and pursue the Restorative Practices philosophy in behaviour
and relationship management, as part of the Key Project 3.K.2 of the Strategic Plan, came the need for
extensive and ongoing Professional Development study in this area. The College engaged Marg Thorsborne,
the pioneer of this approach in Queensland, to act as consultant, trainer and ‘critical friend.’ With initial
exposure to the philosophy through Marg, and in-depth training for the Pastoral Care team, the staff began
the process of reforming its approach to behaviour management. During this process of study, reflection and
practice, College personnel also drew on the expertise of Terry O’Connell, a former Senior Sergeant with the
NSW Police and now recognized leader in the field of restorative justice and restorative practices. Through
Terry, staff were able to access the worldwide resources of the Restorative Practices community. More
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recently, the College has developed its own resources in the philosophy and practice of the restorative
approach, and staff have led one another in the further study of the psychological and social implications and
bases of the approach – a necessary step in the process of ownership of our own particular implementation of
the philosophy.

Parallel to the staff’s study of Restorative Practices has been a Professional Development Program in the
Dimensions of Learning framework. The Dimensions of Learning framework is a means of enhancing our
understanding of the process of learning in order to better encourage and enable effective learning by
students. It is based on substantial meta-research from the Mid-Continent Regional Education Laboratory
(McREL) in Colorado, USA. In 2006 a team of ten teachers from across all subject disciplines and year levels
within the College undertook an Introductory Academy and an Advanced Academy with the trainers from
McREL, in order to be able to lead the inservice education of all teachers across the College. Subsequent to
this training, these teachers have led a number of study workshops for all teachers to introduce the
Dimensions of Learning framework and to explore its utility in the curriculum planning and delivery
processes.  This year, another six staff are undertaking the study programs conducted by McREL to further
expand the group of practitioners able to lead the rest of the teaching staff through the process of developing
their knowledge of the Dimensions and its implementation.

Since one of the major reasons for the decisions to pursue both Restorative Practices and Dimensions of
Learning was their congruence with the community’s understanding of an authentic Augustinian pedagogy, a
significant theme within the Professional Development study has been extending and deepening our
teachers’ knowledge and understanding of Augustine’s writings and teachings about teaching itself. Drawing
significantly on the work of Gary McCloskey OSA, Dean of Education at Merrimack College in the USA,
College staff have examined and studied the links between an Augustinian pedagogy and both Restorative
Practices and Dimensions of Learning. This increased understanding of Augustinian thought has both
provided a foundation for, and further elucidation of, these more recent constructions.

Each of these focus areas for Professional Development that have emerged from the work of the Schooling
Project are now included in the induction program for new staff and are the subject of regular inservice
education sessions and workshops for all teaching staff.
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Evaluation of Key Projects 2-3.K.1 and 2.K.2 against the Current Goals

Current Goals

2.C.1. Development of programs that respond and adapt to the particular needs of students at the various levels of development:
(i) curriculum redevelopment at specific levels (5-6, 7-9 and 10-12); and
(ii) specific, directed pedagogical and assessment approaches.

The establishment of the three Sub-Schools is a visible indicator of success along the way to meeting these
current goals, but it is by no means the only indicator nor perhaps even the most important one.

Of much more significance than the establishment of separate administration and leadership structures are
the reforms of the curriculum offering, the renewal of the processes of teaching and learning, and the
differentiation of the regimes of assessment employed in each of the sub-schools.

While it is perhaps true to say that the significance or scope of these reforms has been greatest in the Middle
School, this is simply a result of the acknowledgement that the way things were traditionally being done in
these year levels was identified as being in need of greater reform than in the Junior or Senior area. It was
widely recognized both within Villanova and in the broader educational community that the ‘middle years’
needed to be reformed to better engage and develop students at this stage of their schooling.

In each of the three schools, but predominantly to date in the Junior and Middle Schools, the ongoing
redevelopment of curriculum offerings has necessarily proceeded in tandem with re-positioning pedagogical
and assessment approaches. While the ever-deepening understanding among staff of the Dimensions of
Learning framework has guided reforms in both curriculum design and pedagogy right across the three sub-
schools, the ‘flavour’ of its implementation is different in each of the three schools.

Curriculum redevelopment is never complete since government directions and the nature of student cohorts
are continually changing. The groundwork has been laid, however, for ongoing progress with the
establishment of focused curriculum leadership teams in each of the three schools to effectively meet the
challenge of creating and maintaining a viable, effective, and responsive curriculum.

In the area of pedagogy there has been considerable progress towards a truly differentiated approach, but
there is more to do. Once again, the structures and conditions have been established to encourage this
differentiation as we undertake the continual improvement which is a mark of innovative practice.

While assessment across the College operates in a criterion-based and standards-referenced regime (rather
than an outcomes-based regime), the implementation of this approach differs significantly between the three
schools. The increasingly different focus of assessment in the Middle School, compared with that in the
Senior School, is one indicator of progress in this area. The explicit and increasing emphasis on learning
processes in assessment programs in the Middle School differentiates it from the Senior regime.

The reforms mentioned in this section, introduced as part of the Schooling Project, are substantial and as
such success will not be achieved quickly. While the College has made significant progress along the way in
the past few years, there is still a long way to go to meet the promise of its potential. In fact, it should be seen
that the fundamental purpose of the Schooling Project was not, and is not, to implement an innovation as
much as to become innovative.  In establishing the three schools, it is hoped that the College has established
the structures and conditions which will enable it to be continually differentiating its approaches, and hence
the experience of the students, according to their needs at the various stages of their development. 
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Key Project 3.K.2 - Behaviour Management Renewal

3.K.2. Behaviour Management Renewal

This renewal will involve reviewing current practices and implementing renewed approaches to behaviour management that are
suitably differentiated for the primary, middle and senior levels. This will begin in 2003 and be implemented progressively from
2004. The aim is to adopt approaches that promote boys’ growth in responsibility and learning. Current research challenges us to
rethink our approaches so that they are an integral part of learning and are more than a prerequisite, providing the good order
required for teaching and learning.

A significant part of the initial research phase of the Schooling Project in 2003 and early 2004 was dedicated
to exploring best practice across the world in relation to behaviour management in schools. Within this study
emerged our encounter with the then-fledgling field of Restorative Practices.  Arising out of the trialling of
alternative, restorative, responses to crime in the mainstream juvenile justice system, and supported by
substantial research from university criminology departments both here and overseas, this approach to
behaviour management in schools was emerging as an alternative to the traditional approach. It was
perceived problems and deficiencies with the traditional approach that had prompted the inclusion of this
project in the current Strategic Plan.

The Restorative Practices philosophy and practice appealed to the College since it was clearly congruent
with its Augustinian, Catholic values, and since it seemed to provide an effective means of educating
students to self-directed right behaviour, which had long been a stated aim of the College’s behaviour
management policies. 

One of the attractions of the Restorative Practices approach and philosophy was that it had a primarily
educative focus, and it was attracting the attention of a band of academic researchers who were providing
analyses and explorations that constructed a body of psychological and sociological theory to assist in
understanding how best to challenge students to right patterns of behaviour. Study of these theoretical
frameworks, tested in the crucible of our teachers’ own experience, is proving a rich lode of knowledge
about, and strategies for, effecting change in people’s thinking and behaviour.

Since deciding in 2004 to adopt a restorative approach to relationship and behaviour management, the
College has embarked on a program of professional development to effect a shift in the way teachers view
conflict and wrongdoing, and to encourage staff to make more restorative responses to 'misbehaviour.'
Gradually over this period, as staff have become more familiar and comfortable with this different approach,
the automatic use of punitive measures has reduced significantly. The dual focus on restoring the harm done
and educating the wrongdoer to effect change has gained ground in the day-to-day discipline interactions
between teachers and students. At the serious end of the discipline scale, the use of Community Conferences
to solve problems and deal with important issues has provided a more satisfactory and effective response
than had been previously available.

The Restorative Practices theory base and philosophy also provide ideas for pro-active strategies to enhance
relationships within the College and to help develop skills of resilience and positive self-identity in students.
Since they have been established longer, work in this area in both the Junior School and the Middle School
are at a more advanced state than in the Senior School. In the Junior School, there has been extensive
development and use of a ‘buddy’ or peer support system for supporting students and encouraging self-
development. In the Middle School, such strategies are being developed as well, though in a slightly
different form perhaps more suited to the older students. The Pastoral Care Team in the Middle School has
developed, and are implementing, a proactive Pastoral Care Program aimed at encouraging responsibility for
self and one’s actions.

In the Middle School program, one of the proactive strategies is the focus on being ‘responsible citizens’
through developing the themes of ‘Respect, Consideration and Participation.’ In the Junior School and the
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Middle School different curricular programs have been developed and implemented aimed at reducing
bullying and increasing resilience.

During 2006, work began across the College on coordinating a structured program of Social and Emotional
Learning (SEL) for students from Year 5 through to Year 12. Once again, the theory base of Restorative
Practices provides stimulus for such a program. This study should provide for a coordinated program of
curricular and co-curricular means of encouraging SEL in different ways in the three school.

In examining the introduction of Restorative Practices it is important to recognise that the College is
attempting to change a traditionally ‘punitive’ discipline culture which has existed within the College for
over fifty years, and which is continually supported and abetted by the wider community influence of media
and politics. It is not a quick nor an easy task. Moving to a more restorative milieu requires a personal
change of world view on the part of teachers regarding the issue of punishment and the overall management
of behaviour. Restorative Practices is, in essence, counter-cultural.  So, while the College has made
enormous strides in understanding and implementation of Restorative Practices at Villanova, there is – and
may always be – a long way to go.
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Evaluation of Key Project 3.K.2 against the Current Goals

Current Goals

3.C.1. Behaviour Management practices which respond and adapt to the needs of students at the various levels of development.
3.C.2. Enhanced systematic, positive feedback for students

Once again, the development of separate Pastoral Care Teams and structures in each of the three schools has
helped establish the foundations of differentiated approaches to behaviour management at the various stages
of a student’s life at the College, all within a Restorative Practices framework.

One of the distinct benefits of the Restorative Practices approach is that it offers not only a more effective
and positive means of responding to wrongdoing and conflict, but that it is predicated on the development
and nurturing of sound, healthy relationships among students and between students and teachers. In this way,
behaviour management practices are increasingly including proactive strategies aimed at increasing
connectedness and well-being in students. Among these strategies are those designed to ensure recognition
and acceptance of all students in the community and to provide positive feedback for and recognition of
students who ‘do the right thing.’ 

It is definitely true that since we began the journey into Restorative Practices in 2004, the use of the more
punitive responses to wrongdoing, conflict and misbehaviour has diminished. The nature of the more
restorative responses, however, is such that data on their use is not easily captured. It is therefore not easy to
measure any increase in either their application or the sophistication of the nature of the response. Discipline
records are much easier to track. During this period, the discipline records clearly show a substantial
decrease in the punishments imposed on students in response to wrongdoing.

While the implementation of restorative responses to wrongdoing and conflict within each of the three
schools follows a similar philosophy and has similar aims, the specific methods and practices are
increasingly being tailored to the stage of moral and psychological development of the student groups
concerned. This differentiation needs to be further developed and refined, but the structures to encourage this
process to continue have been put in place. The challenge is to continue to learn more about the different
developmental needs of students in the three schools and to explore more creative and effective ways to
serve these needs in age-appropriate ways.

With the movement of the College towards being a restorative community, it has both a real opportunity and
the means to “enhance the growth of personal discipline, promote acceptance of responsibility for one’s
actions,” and to have a community in which “positive, harmonious relationships exist between all members
of the community.”  (Aspirations from the current Strategic Plan)

As of early 2007, it is clear that the College has made significant progress in reforming its approach to
behaviour management, and further that it has in place the foundations of “behaviour management practices
which respond and adapt to the needs of students at the various levels of development.” While there is much
greater scope within the Restorative Practices approach adopted by the College to support students by the
provision of “positive feedback”, it is not yet at a “systematic level.”

That there is always more to do in this area is clear. It is also clear that further implementation of Restorative
Practices, and further study of its supporting body of theory and practice, provides the best opportunity to
achieve the goals and aspirations set out in the current Strategic Plan.




